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PREFACE 


was originally printed in Hungarian in 1931, calls 

for an explanation. The more so as it was quickly 
translated into German in 1932, French in 1937 and Spanish 
in 1939. 

The reason is that soon after the appearance of the German 
version, by the author herself, we received a letter from an 
assistant master of a small public school asking for per- 
mission to translate the book into English. Although his work 
was done with great care and enthusiasm it proved to be 
unacceptable. Years later the headmistress of an approved 
school, an English scholar, prepared another translation 
prompted again by admiration for the ideas expressed in 
the book. This version, although better, was still inadequate, 
but it was used as a basis by Mr. James Strachey who trans- 
lated one chapter of the book, the fourth, which subsequently 
was printed in the International Journal of Psycho-Analysis 
in 1943. 

In 1939 we moved to England, and soon realized the very 
great difficulties inherent in expressing in English experiences 
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and sentiments of continental nurseries. My wife was plan- 
ning to prepare a translation herself when she died suddenly 
at the beginning of the war. 

Here the matter rested till our son, educated first in 
Hungary and then in England, became a qualified doctor 
and while serving in the R.A.F. translated his mother’s book 
from the original Hungarian, with the help of his English 
wife, another doctor, 

I am greatly indebted to Mr. James Strachey for per- 
mitting me to use his translation of Chapter Four, to Miss 
Nancy Procter-Gregg who, using my son's rough translation, 
practically rewrote all the other parts. 


MICHAEL BALINT 
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Introduction 


NURSERY AND GROWN-UPS 


mysterious things. It has its own language, its special 

customs, and its quite particular problems. And this is 
not surprising. The nursery is, in fact, the place where pre- 
history and civilization meet. There, day by day, the miracle 
of the transformation of primitive into civilized man is being 
enacted. 

But it is less readily understandable that the children as 
well as the grown-ups concerned surround nursery doings 
with an element of concealment, and tend to forget about 
them as soon as possible. It is like the parvenu who thrusts into 
oblivion the days when he was uncertain about knives and 
forks. The comparison, indeed, goes even further, for just as 
successful social climbers like it to be thought that they have 
always belonged among the upper classes, everyone likes to 
think that even in the cradle he was a civilized being. Herein, 
lies the psychological reason why men began to be 
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interested in what cultural aptitudes could have been in- 
herited from their ancestors much earlier than in the 
question of how they themselves have developed; in other 
words, why the theory of heredity preceded psychology. 
Once it is certain that cultural qualities are present in us 
from the first, we can the more easily gloss over that brief 
transitional period when we were all savages. But in the his- 
tory of Darwinism we have a good example of the influence 
that feelings, in this case vanity, exert in the development 
of science. x 

So it comes about, that although most people in fact play 
the two parts in the nursery, first as children and then as 
educators, there is hardly anything so difficult to discuss as 
this enigmatic world within a world. 

This emotional factor largely accounts for the fact that 
psycho-analysis only arrived at reliable data about childhood 


by a roundabout way, although from the first Freud had 


naturally been looking for the most hidden 


psychological 
motivations. 


The first enlightenment came, not from the 
nursery, but from adult neurotics, whose analyses estab- 
lished that the origin of their ailment was closely related to 
happenings in their earliest childhood. This fact, remarkable 
enough in itself, appeared the more extraordinary in that the 
sufferers themselves had no memory, until their treatment, 
of those events, so important for them, or at any rate had no 
suspicion of their significance. In the light of this evidence 
Freud formulated the concept of repression, a method of 
defence against the retention in consciousness of certain 
distressing experiences. This led him to turn with ever- 
increasing interest to the mental life of early years. And here 
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he made another, and no less surprising, discovery. There is 
no significant difference between the childhood of the 
healthy and that of the unsound, that is to say, we all go 
through the same development, and partially settle its con- 
flicts by the same expedient of repression, as do patients. The 
essential difference between sickness and health in this field 
lies simply in the intensity of the conflicts, and their aggrava- 
tion derives usually not from inner disposition but from 


external shock—the ‘trauma’. 


With the discovery of repression fresh light was thrown on 
another common human characteristic, to which no one 
before Freud had paid much attention: normal adults very 
rarely remember the first four or five years of their lives. It 
was generally considered that this lacuna was to be accounted 
for by the elementary nature of infantile intelligence. This 
hypothesis was supported by the fact that such few shreds of 
remembrance as we do retain from early childhood mostly 
concern things of no particular meaning, coherence, or 
interest. When we are grown up, We find this selection of 
memories inexplicable. Decisive events pass over our child- 
hood consciousness without apparently leaving any trace in 
our minds, while single insignificant impressions stay with 
us indelibly for a lifetime. I gs 

This general view seems to have much weight on its side, 


but the awkward fact is, that children’s behaviour runs 
nter to it. The normal infant is curious, alert, 


entirely cou $ : 
anxious for knowledge. Its direct remarks, its overflowing 
hness of its mental life. It is 


feelings, all demonstrate the ric! : t 
‘impudent’ —it wants à part in everything. It is an ‘enfant 


terrible’ —noticing and remarking on everything. It is sus- 
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picious and critical—it can judge by the event. So, unde- 
veloped intelligence can hardly be the ground for our only 
retaining stray shreds of memory from what is perhaps the 
richest and most eventful period of our lives. Today we know 
that this considerable deficiency of memory, extending over 
several years, is to be ascribed to repression. And we know 
too what kind of events they are that cause the whole of 
early childhood to become the object of repression, 

Repression is a very important factor in the attitude of 
grown-ups towards the nursery. Repression of one's own 
memories of childhood constitutes the greatest obstacle to 
learning to know children as they really are. We do not 
want to see in our children the things we managed to 
obliterate from our own consciousness, and if they do force 
themselves on our attention we can only see them as abomina- 
tions which ought to be eradicated. In the world of the 
Christian priest the radiant gods of Olympus are changed 
into fiends, and childish manifestations of instinct, which fall 
victim to the process of education and civilization (are in 
fact repressed), appear to us sinful and wicked. 

This applies above all to the sexual instinct, which, as 
psycho-analysis has demonstrate 
life for the first time at pub 
individuals, normal.or abnorma 
and manifests itself in a great v 
work on childhood sexuality sai 
to have had to ‘discover’ that 
with sight and hearing can ob 


d, does not emerge in one’s 
erty, but is present in all 
l, from the moment of birth, 
ariety of forms. Freud in his 
d that it was really shameful 
it existed, since every person 


serve its manifestations, It is, 
however, a fact that the description of just these manifesta- 


tions gave rise to the greatest contradiction, People were 
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able to stand the idea that in certain abnormal cases signs of 
Sexuality in early years might be possible, but they were 
shocked and repelled by the notion that this same theory 
applied to everyone alike. It was felt to be profane that any- 
one should counter the conception of the tiny child as an 
innocent angel, and it was not realized that Freud himself, 
when he advanced this theory, had long got away from seeing 
childish expressions of instinct as either sinful or shocking. 

Thus comes the paradox, that those very people are most 
ready to be horrified over children’s depravity who most 
hotly maintain the notion of the purity of childhood. We 
have all heard jokes in which the child who knows it all 
shows up the adult to his disadvantage; but the emancipation 
from repression, brought about by the joke, is only moment- 
ary, and grown-ups, although they laugh, do not take in the 
fact that at the moment of seeing the joke they are actually 
confronted by the truth. 

And yet, if sincerity could be made compulsory, it would 
be apparent that much is really known of the child’s true 
nature, although this knowledge is only accessible under 
strictly determined conditions. The jokes just referred to are 
an indication of this, but it is especially obvious in the case 
of those concerned with the upbringing of small children, 
that they know much more while they are actually in the 
nursery than after they come out and shut the door behind 
them, It is a familiar fact that in early womanhood girls 
often recoil from the nursery atmosphere, yet swing over 
entirely to the opposite attitude when they themselves be- 
come mothers. It is commonly said that this is their sacrifice 
to mother-love. But I am of the opinion that the change is to 
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be accounted for by the fact that in the relationship between 
mother and child feelings and activities are permissible which 
propriety otherwise forbids. In the nursery we can—to take 
one example out of many—indulge without blame the 
instinctual wishes to see and touch the sexual organs, and 
the naked body generally, or to observe the various bodily 
functions. In this lies the deeper meaning of the common- 
place saying that through our children we renew our own 
childhood. When bachelors are facetious at the expense of 
fathers who handle the pot, there is a large ingredient of 
unconscious jealousy; the one is bound to feel disgust where 
the other may let himself feel pleasure. Yet even parents 
themselyes can only give themselves over to these infantile 
gratifications within certain limits. We can notice that 
mothers and nurses will discuss freely amongst themselves the 
children’s affairs, their caresses and their naughtiness, but do 
not like to do so before strangers or even the men of the 
family. It is as though they had a guilty feeling over having 
shared in the primitive pleasures enjoyed by the infants in 
their charge. 

Asimilar reserve is shown regarding much of the vocabulary 
of the nursery. Words habitually and necessarily used in the 
course of nursery training fall under the taboo of the adult 
code of propriety. Such words, so important and familiar at 
first and later so generally prohibited, carry great signifi- 
cance in every person's development. The prohibition strikes 
particularly at the words; it is a common saying that there 
are things which may certainly be done, but not mentioned, 
One of the most important consequences of education is that 
things are divided into two classes, those about which we 
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may and may not talk. It is almost as if there were a tacit 
agreement amongst us to assume that what is not mentioned 
does not exist. Silence means much the same as obliteration. 
What we may not speak of, we may not think of. A striking 


‘example of such an inhibition on thinking, founded on the 


prohibitions of education, is afforded in the literature of child 
Psychology itself. In William and Clara Stern's two-volume 
Work on children's speech, published in 1922, based on care- 
fully kept diaries, not one single expression bearing on the 
excretory functions is given. One cannot imagine a nursery 
in which these matters would not have to be talked about, 
if only for the sake of training in good habits. So, if in 


the Sterns’ very comprehensive vocabulary such words are 


Missing, it is surely on account of a strong mental inhibition 


which, in spite of their scientific conscientiousness in record- 


ing, has prevented entire objectivity. 

To talk of nursery happenings is a particularly delicate 
matter. If we translate children’s expressions into scientific 
language, we are justly open to the reproach that our de- 
scriptions have lost touch with real life. But if we let the 


child speak for itself, we break the rules of decorum. I have 


chosen the lesser—in my view—of the two evils in using the 
ples. In 


children’s own sayings in the stories I give as exam 
doing this I appeal to the elasticity of repression. It was 
precisely in connection with the nursery that we were able 
to establish that repression is no once-for-all exclusion of 
what we do not want to know, but a persisting process which, 
in Freud's comparison, is like the activity of a censor, who 
varies his strictness according to circumstances. And since it 
is not my aim to make the nursery fit for the drawing-room 
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by shrouding it in a scientific veil, but, on the contrary, to 
encourage grown-ups to be not only educators but sober and 
objective observers of their children, a relaxation of the 
censorship is called for. 

Yet how can this be procured? The psycho-analyst well 
knows how difficult it is to modify people’s outlook con- 
cerning this censorship. An essential condition for objective 
observation is that we suspend the customary ready-made 
opinions which we apply almost automatically to human 
activities. These opinions are a protection to parents from 
becoming children in the company of their children. Many 
grown-ups adopt, in the first moment of their contact with 
children, a defensive, educative attitude. They generally 
begin with some such question as ‘Are you a good boy, or 
girl?’, ‘Have you worked hard at school?’, or, with the smaller 
ones, ‘Do you love your mother”, ‘Can you say “how do 
you do?" and so on. But as educators we are permitted a 
less drawing-room kind of talk with children, just as doctors 
and nurses must set aside the normal standards of decorum 
in the course of their duties. 

Science must confer a similar freedom. Serious research 
workers have not shrunk from spending many weeks, indeed 
many months, with the inhabitants of the monkey- 
in order to gain knowledge of the mental life of monkeys. 
Surely if this sort of sacrifice can be made in the cause of 
knowledge, it is not too much to ask that a similar scientific 
excursion should be undertaken into the nursery. We must 
go so far as to try to regard as merely instinctual manifesta. 

tions things which we are used to calling naughtinesses; to 
see behind bad behaviour, stupidity, and obstinacy the 
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sensations, emotions, and often rational thought which make 
a child’s whole behaviour pattern intelligible. 

Every concession towards hushing-up only makes it more 
difficult to probe and understand the facts objectively. No 
one today attempts to deny that such understanding is of 
practical as well as theoretical importance. And it cannot be 
had without study of the subject. Just as colonial officials are 
now required to study the customs and beliefs of the natives 
in the territories they are to administer, even though it may 
be their task to alter them, so we hold it necessary for the 
educator to be versed as thoroughly as possible in perception 
of the thought and fecling of the child, so that his purpose 
may be attained with the minimum disturbance. And just 
as European culture has been enriched by many strands from 
others, so, perhaps, we too may learn from our children, 
and a profounder knowledge of the child's—or more cor- 
rectly the human—psyche will influence not only the methods 


of education, but its aims as well. 


Chapter One 


THE EDUCATION OF INSTINCTS 


xis chapter should perhaps be sub-titled “The rela- 

| tionship of psycho-analysis to education’, or ‘training’. 

For we can only discuss the education of instincts on 

the basis of a clear notion of the fundamental propositions of 

psycho-analysis in the matter of education. The phrase 

‘education of instincts’ itself denotes a programme closely 
linked to these propositions. 

Yet to undertake an examination of the relationship 
between psycho-analysis and pedagogics (in the sense of 
‘training’ or ‘upbringing’) is no light matter. It is actually 
one of the most complex, and so far least resolved, questions 
in psycho-analysis. What psycho-analysis can at present 
offer to pedagogics is neither a ready-made answer nor a 
prescription for education, but a fresh formulation of the 
problems and a programme for work. 

So I am bound to disappoint those who hope to get from 
psycho-analysis detailed and universally applicable guidance 
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on correct methods of education. This is partly because of 
the comparatively short time in which those with psycho- 
analytical training have been able to study the subject of 
children’s upbringing, but partly also because it is no purely 
Psychological matter, but in the highest degree a question 
also of social requirements, independent of the educator. 
Our demands on the child, and the things for which it must 
be educated, are determined by forces outside individual 
influence. The individual must submit, more or less, to Very 
varying educational aims and methods, according to his 
cultural and social Surroundings. Nowadays more freedom 
is being afforded in this field, but in the last resort no ong 
can entirely escape the educational and other patterns of his 
environment and circumstances, Rather, the very purpose of 
education must be to fashion the child into a person adaptable 


ve he must have developed 
the sense of guilt (in other words, morality) and notions of 
propriety. When all this is achieved, no one usually is con- 
cerned to enquire as to the inward transformation which the 
child has had to undergo, or, more exactly, by what expendi- 
ture of mental effort on its part the result has been attained. 
In general, only the exertions of the educ 


obdurate and uncomprehending, and i 

struggles against them with all its might, 

It is pertinent to ask why we take so little i 

hard mental labour performed by the child 
12 
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all once had to go through the process ourselves. Our 
attitudes to the aims of education give us the answer. For 
most adults (that is, people already ‘educated’) the require- 
ments of society seem such a matter of course that they find 
it almost unnatural that even a very small child should know 
nothing of them. It is a general enough belief that morality 
is innate in man. I know parents who worry seriously over 
the wickedness or evil disposition of their children of three 
or four, if they so much as fail to tell the exact truth, or covet 
things which do not belong to them. For such parents the 
bringing up of their children involves a never-ending series 
of wounds to their parental pride, since they have always to 
be teaching their offspring things which, to their minds, are 
the natural endowment of all properly constituted persons. 
Grown-ups, as a whole, betray the same turn of mind as the 
early missionaries who were convinced that the ‘poor naked 
Savages’ would be happy if given clothes, since modesty must 
be a general human characteristic. On this account they had 
to believe the refractory ‘savages’ to be simply possessed by 
the devil, and indeed many concluded that indigenous tribes 
were perhaps not really human at all. 

In view of this way of regarding existing standards of 
morality and propriety as inborn, natural human qualities, 
it is not surprising that it was so long before the question of 
the efforts required of the child was even posed. The sick 
man is not asked whether or how he would like to be cured, 
and with as little enquiry we ‘prune the shoots’ of a child’s 
nature whether it likes it or no. But if we regard social 
requirements as practical conventions arrived at in the 
course of civilized development, observance of which is as 
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much to the advantage of the individual as of society, educa- 
tion, too, appears in a different light. It is no longer a 
‘pruning’, an ‘eradication of bad trends’, but a matter of 
implanting and habituation. And to learn, or become habituated 
to, something is undeniably a toil needing effort. Children 
must work and make sacrifices in order to become like 
grown-ups. 

In saying this we have not of course dealt with the aims 
of this early education in themselves. It is still true that they 
are independent of individuals, 
social laws. But we can now defi 
as finding the way in which the 
practical goal with the least 
economically) 
of putting it. 
by the educa 
the mental 
find the ans 
procedure h: 


and evolve on the basis of 
ne the problem of education 
child may attain the current 
possible stress (that is, most 
- This is, in fact, a real reversal of the old way 
Our primary regard is not for the pains taken 
tor, but for those of the child; and by studying 
Processes taking place in the child we try to 
wer to the question why any given educational 
as proved successful or not. 


It is at this point that pedagogics merges fully into 
psychology. 
In applying the principles of 


psycho-analysis to pedagogics 
our first aim is not to alter ¢ 


he aims of education, that is 
society itself, but to give some help to the child in its task 
of adaptation. This is the fundamental point in such an 


approach, and in this context psycho-analysis can point here 


and there to mistakes in education, and can give guidance 


as to the ways in which, by greater patience and less severe 
moral demands, by a less prejudiced and—especiar] 
sexual matters—a more liberal attitude, 


we 


$ y in 
one may lighten the 
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burden laid upon man by the renunciations required by 
society.t 

These ‘renunciations required by society’ are closely 
linked with education, as we have already seen. The nature 
of the connection becomes particularly clear if we consider 
the difference between our own educational procedures and 
those of primitive peoples. Among most of the latter, small 
children are given much more freedom, i.e. fewer renuncia- 
tions are required of them, than with us. “You mustn't is 
hardly heard at all by these fortunate children. And they 
are more gently treated too; blows and scoldings being almost 
unknown. This particularly holds for boys, whose ‘manliness’ 
might, it is thought, be impaired by severe punishments. 
The children, for the rest, are no worse than ours, but also 
no better, Travellers have commonly been surprised by the 
remarkable patience with which adults bear the excesses 
committed by their rascally offspring. (And this applies as 
much to the African Negro as to the Eskimo of the far North, 
So it is not a matter of race or climate.) 

This leniency towards children in primitive societies lasts 
usually only until puberty, at which time they are admitted to 
the ranks of the grown-ups by a ceremony calculated deeply 
to impress them, and with more or less severe accompani- 
ments of torture. Their time of freedom is over, for the adult 


and especially a greater freedom from prejudice 
dish instincts, are just what we may 
hope for from the spread of psycho-analytic understanding. Its cultural 
mission is not therefore confined to mental therapy, but extends to the 
attempt to remove the very cause of neuroses by ‘forming’ men anew; 
thereby making itself superfluous as a therapy, though not as a 


Psychology. 


_ | A greater tolerance, c 
in the face of the primitive chil 
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status carries heavy obligations. From now on the youth 
must observe the laws of the tribe and submit himself to the 
many and strict restraints which they impose. 

Things begin to be very different when we come to the 
more highly civilized Mexican Indians. There, as we know 
from trustworthy accounts, children were subjected come 
paratively early to what we should call a strict education. 
The drawings of the Codex Mendoza show how children 


were forced to acquire the requisite knowledge with the aid 
of a variety of punishments, su 


ch as beatings, scoldings, 
kneelings, 


and standing in the corner. I 
It looks, therefore, as though the difference appearing in 

education is connected with the difference between the stages 

of civilization reached by a people. We can safely assume 


that more primitive peoples are not more gentle with their 


children than we because they love them better, or because 
they are by nature kinder. 


There is another factor at work, 
and we shall understand it better if we look more closely at 
the real meaning of the phrase ‘everything allowed’. 

The suckling is not kept 
feeding; and weaning, 
can already toddle ma: 


indulge in their genital 
bate under the eyes of 
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smile, ‘Well, children want such things too’. Naturally, in 
such circumstances children have ample opportunities to 
observe sexual life, birth, and death, whereby their desire to 
experiment becomes stronger. 

In affairs of the mind, too, these children enjoy great free- 
dom. An Eskimo father explained ‘Children who are always 
being forbidden become stupid’. On this account children 
are allowed to be impertinent to their elders, and joke about 
their most sacred institutions. Rasmussen, one of the best 
authorities on the Eskimos, relates that he saw Eskimo 
children, to the great amusement of the elders, parody a 
religious ceremony which the latter carried out afterwards 
with great reverence and fervour. Asked what the spirits 
would say to such a thing, they answered in surprise “But 
the spirits understand a joke!’ 

The American Indians permit their small children to 
affront their elders both in word and action. They treat these 
instances of rude behaviour as early signs of manliness, and 
are most careful not to intimidate their little ones by punish- 
ment or reproofs. An old Indian once remarked that he had 
never seen such a barbarity as a beating, except among the 
whites, 

I think these examples show clearly enough the difference 
in approach between our upbringing of children and that 
of primitive peoples. It lies above all in the greater degree 


of freedom allowed to the instincts. Children in primitive 
bserve things which for our children 


societies may do and o i 
ts in mental trauma or in unaccept- 


might have serious resul 


able behaviour. JM 
Now comes the question, just what is it that has made a 
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so much deeper-reaching repression of primitive instincts 
necessary in our civilization? In other words, must a higher 
form of culture necessarily go hand in hand with early 
repression? To answer this question is to tackle the main 
problem of education. From the latter point of view it may 
be formulated thus: Is the repression of instincts necessary for the 
maintenance of our civilization, and if so, to what extent? 

Later we shall sce that even the children of primitive 
societies do not grow up without repression, and that they, 
just as much as our children, are obliged to renounce their 
strongest instinctual wishes. But we shall reserve closer con- 
sideration of this for the next chapter. 

To be able to answer our question, we must first consider, 
in what quarters of the mind is the work of education accomplished, 
and what psychical resources are put at its disposal. 

This proposition may sound rat 
shall soon see that in fact it inv 
familiar in practice to all who hav: 


her theoretical, but we 
olves matters which are 
€ had occasion to acquire 


not worth discussing; yet I hope to be able to show the 
importance of these unregarded ‘trifles’, 

There are two main schools of thought as to the educability 
of children. According to the one, a child can be made into 
any kind of person we want, so long as we know how to do 
it; according to the other, an infant brings with it tendencies, 
aptitudes, and character traits which will develop, with 
time, in its individuality independently of its education, 

Probably the truth lies here again between the two, We do 
not yet know exactly what features in an individuality are 
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inherited; but it is certain that every human being brings at 
birth a number of instincts, which down the ages have been 
inherited largely without modification. According to our 
present knowledge, these instincts are the given factors with 
which the educator has to reckon. As regards individual 
disposition, we have at present no better explanation than 
that it probably depends on the varying strength of the 
several instincts. 

It behoves us, therefore, to form a clear notion of the basic 
nature of instincts. Their most essential characteristic is that 
—whether sexual or self-preservative—they strive for direct 
and immediate satisfaction. 

Modern education opposes this basic characteristic in 
imposing regulations almost from the first day in an infant's 
life; the baby’s desires are not falfilled on the spot, but only 
according to a timetable (e.g. the set periods for feeds). Next, 
it proceeds to regulate other pleasurable activities according 
to grown-ups’ wishes, as for instance in training to cleanli- 


ness. And eventually it requires of the child that certain 


gratifying activities should be renounced altogether. 
kes two kinds of demands on 


We notice that education ma. 
t of satisfaction, and 


the child. First, to tolerate postponemen 
second, in certain respects, full renunciation. And we must 
ent little instinctual being, 


consider how the child, that impati 
can become conformable to these requirements. 

Let us take the first kind. The infant has to become 
to bearing more or less severe tensions before it 
most important result of this training 
f the original tendencies that strive 


accustomed 
gets satisfaction. The 


is the moderation o 
for immediate gratification into an adaptation to external 
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conditions and Opposing circumstances. Every living being is 
forced towards this adaptation not merely by education but 
by reality itself. Painful consequences teach that immediate 
fulfilment may be more disagreeable than waiting—witness 
the old cautionary example of hot soup. And even the 
various instincts themselves may, owing to their original 
self-seeking tendencies, clash with each other; every mother 
knows, for example, how sometimes the suckling cannot 
choose between the nipple and its own thumb, or at later 


ages how the wish to keep a toy intact clashes with the 
longing to smash it. 


Reality itself, 


In other words, the 
the pleasure-principle 
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Let us look more closely at the way in which the child 
reacts to the prohibitions and hindrances of its environ- 
ment. We shall find that when a child is compelled to some 
renunciation, it tries in every way it knows to find a sub- 
stitute. I once noticed a small boy who, when he had to put 
up with the slightest stress—had to wait for his meal, or his 
toys, or his father’s return—would at once take to sucking 
his thumb. This pleasure, which he could give himself 
without help from outside, was his resort for consolation 
when his world proved unfriendly. A little girl whom I knew 
said, when I asked her why she sucked her thumb before 
going to sleep, ‘because then I'm not alone'. A mother was 
trying to cure her daughter, aged two and a half, of the 
habit, and asked her why she really wanted her thumb; ‘it’s 
Mummy’, was the answer. 

These responses show us 
habits’ precious to children. For 
grand device, making them independent of the 
the world around them. We shall return later to the question 
of why those in charge of education call these expedients 
‘bad habits’. 

We may say, therefore, that two factors are fundamental 
in forming the man or woman—the wish of the ego for uncon- 
ditional gratification, and the resistance of the outside world. Under 
their pressure man turns to the search for substitute satisfactions, 
and to the conscious use of them as a consolation mechanism. 
Broadly speaking, man is not capable of renunciation unless 
he can find some substitute gratification; but in this search 
he is forced, in the course of his development, to exercise ever 
greater ingenuity. Education takes account of this, and always 
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offers some substitute for the renunciations demanded. 
Among such recompenses the most important, from the point 
of view of education, is the love from the environment, promised 
in effect as the child's reward for giving up its own way of 
obtaining pleasure. 

Let us examine this in the light of a concrete example. 
One -of the problems of greatest practical importance in 
bringing up little children is the training to cleanliness. I 
choose this example partly on this account, and also because 

- it occurs at an age when the child is capable of expressing its 
wishes and feelings of distress unmistakably, while yet not so 
dominated by the influence of education that it dare not 
show its meaning openly before grown-ups. 

Every mother knows that it is a pretty difficult matter to 
get a child into the way of relieving its needs at the times 
and in the proper place prescribed by its elders. When we 
look for the cause of this quite conscious resistance, we find 
that these functions afford the child a variety of pleasurable 
feelings, which are partly lost when they have to be per- 
formed according to the requirements of the adult world. It 
is important to remember that a child originally feels no 
disgust about its bodily products; on the contrary, it enjoys 
playing with them. It likes to touch them, admire them, 
smell them, even taste them; and besides this it is proud of 
its achievement, feels it has created something and prizes it 
as a valuable part of its own self. For example, children 
often look on it as a competition to see who can *do 
most, or among boys who can make the biggest arc with 
his water. And the holding in of stool and urine is 
an amusement to them, and as the resultant stimulation 

22 


' THE EDUCATION OF INSTINCTS . 
increases so does the eventual pleasure obtained from 
evacuation. P 

Another reason for ‘holding-in’ is the primitive estimation, 
already mentioned, of the stool as a part of the self. I was 
told of a little girl, who for some time had suffered from 
Constipation, and after a prolonged ‘try’ stood up and said, 


. "Mummy, I do mind so much’. ‘What do you mind?" ‘Giving 


my big job away’. The mother in this instance was under- 
standing, and instead of scolding the child sympathized with 
her regrets; but she explained that the pain in her tummy 
came precisely from keeping the ‘big job’ inside herself. The 
result was a prompt and spontaneous evacuation. 

Another small child, a boy of two, who was particularly 
recalcitrant over cleanliness training, on the occasions when 
he did do his ‘big job’ in the way the grown-ups approved 
Performed a veritable triumphal dance, and insisted that all 
should admire his production. It was certainly no mere 
Coincidence that this child, who held his stool in such esteem, 


should be one who found it very difficult to submit to regula- 


tion of this function. Note that he was well spanked if he 
had an ‘accident’, yet in spite of this deliberately preferred 
his own methods of relieving himself. Clearly, it was wounding 
to his self-esteem that his prized treasure should be treated 
as a waste product, to be disposed of as quickly as possible. 
His disobedience procured for him not only that he could do 
his task on his own and rejoice in it to his heart’s content, but 
that his elders too had to show an enhanced interest in this 
important function. 

Since in a ‘well-conducted nursery 
children of all these indulgences, compensatory gratific 
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must be found for them. They find one for themselves in the 
first place, when for example they treat other things a 
though they were their stool or urine, and play with them in 
the ways forbidden for these products; or they talk a lot 
about defaecating and micturating, set their dolls and 
animals on the pot, wipe and wash them, and so on. 

Let us pause over this matter and consider more closely 
what is going on in the little one's mind. As we have said, 
the child has to renounce certain wishes, and achieves this 
with the aid of repression. Repression acts on an instinct 
much like a dam, or a river-dyke—that is, it turns it from 
its original course. Or we might put it that the instinct 
becomes homeless, and seeks new territory in which to settle. 
In this it is aided by another tendency, which serves the aim 
of finding pleasure and avoiding its opposite: this it is, which 
makes the child try to discover familiar and friendly things 
in the strange—and therefore at first alarming—surroundings 
of the outside world, by identifying the unknown with the 
known. In this way, to follow up our example, a small child's 
imagination makes urine of every fluid and faeces of every 
messy substance. : 

Here is an example: a boy of two was caught by his mother 
joyfully Squeezing a tube of toothpaste into his mouth. He 
volunteered that ‘I pressed it, and it made caca, and Eddie’s 
eaten it’. The little boy had in a quite natural way identified 
the sausage-shaped mass, which came out with pressure, 
with faeces and as such he tasted it without any disgust, 

Another two-year-old had been told about angels up in 
heaven, and on the next rainy SES, observed oie angels 
are doing their wee-wee’. oe incidentally, he Was spon- 
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taneously reproducing a legend which is widespread even 
today among primitive peoples. 
_ A little girl of five entertained her friends with the follow- 
ing tale: ‘There was once a Little Caca-Man, who jumped 
into the paint box and made a hole in the tube of paint and 
crept in, and when they wanted to paint and squeezed the 
tube it wasn’t paint that came out, it was him’. This Little 
Caca-Man played other tricks too; he jumped for example 
into eggs and took the place of the yolk. It is clear that this 
little girl devised these tales as a compensation for the copro- 
philic pleasures she had to give up. This consolation is found 
by the aid of identificatory thinking. 

Tt is noteworthy that the boy of two and the girl of five 
quite independently react by way of a similar fantasy to 
the tube from which a thick mass can be squeezed out. But 
We find differences, related to the difference of age. The 
two-year-old delights in tasting the toothpaste, in place of 
the forbidden faeces. The five-year-old, in contrast, more 
profoundly influenced by the prohibitions of training, retails 
the various pranks of a third party, the Little Caca-Man, 
and does not betray by a single word that she herself finds 
Such things pleasant. Thus while the younger one openly 
avows the existence of the forbidden wish in himself, the 
elder denies all acquaintance with it and condemns its 
Manifestations, although not very severely, as ‘pranks’. 

If, therefore, in the course of education, i.e. under the 
influence of prohibition, repression bars the way to direct 
gratification (as in the last example), this fanciful identifying 
also gives the objects concerned an enhanced significance as 
symbols or substitutes for the represse 
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equivalents, the original instinct can find another, sublimated, 
satisfaction. Making up stories, imitating education in play 
with dolls, playing with sand or plasticine, or painting, all 
afford such sublimations. A robust instinctual disposition, which 
has to seek satisfaction through a thousand by-ways, accord- 
ing to psycho-analytical findings augurs well for a life rich in 
interests or talents. Thus, when we discover powerful instincts 
in our children, we must realize that this is the material 
which, rightly directed, may turn to the best results. 

But what is ‘right directing’? We have said that the child 
reacts to external prohibitions with repression and a search 
for substitute gratifications. It achieves the latter either by 
gratifying another instinct or by diverting the one affected 
into another field. Education allows some of these efforts, 
and classes others as wrong and blocks them by fresh pro- 
hibitions. What guides this selection? We have mentioned 
thumb-sucking as a very general childish consolation; gen- 
erally, grown-ups frown on this practice, call it a ‘bad habit’ 
to be got rid of, and combat it sometimes severely and some- 
times more gently. Why? Thumb-sucking is a very useful 
device which helps children to bear life’s disappointments. 
And yet, although without knowing why, 


the educators are 
doing the right thin 


g for their purpose. We emphasized 
above that thumb-sucking is a method of gratification which 
tends to make the child independent of its environment. While 
contentedly sucking its thumb it has 
when it takes this refuge we have no 
it. The passionate thumb 
the alcoholic, to whom d. 
perfect a consolation that 


need of no one, and 
means left to influence 
-sucker may best be compared to 
rinking is so sure a Shelter and so 


ittakes the place of all else, If then 
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this indulgence reaches a certain pitch, a child’s accessibility 
to our influence becomes seriously threatened, and especially 
that most valuable part of it which depends upon the child’s 
love for us. 

But while we justify in this way the educator’s attitude 
towards this primitive form of gratification, we must at the 
same time utter a warning against too stringent methods of 
enforcement. The primary thing to consider is, what are 
the grounds of a passionate addiction to this habit? First 
Comes the matter of disposition, ie. an especially strong 
pleasurable reaction to stimulus in the mouth (oral erotism),* 
and then that of certain traumatic events which the child 
encounters in connection with the mouth, e.g. abrupt wean- 
Ing or other disturbances in the sucking period. 

The best method of weaning from thumb-sucking (or 
rather, of preventing its becoming a passionate indulgence) 
is that we should offer as an alternate source of pleasure 
Ourselves, in the stead of the small thumb. For example, 
when a child begins to suck its thumb we begin to amuse it 
until eventually it finds more pleasure in the game than the 
Sucking. This naturally is especially the course to take when 
the thumb’s consolation is sought for boredom or crossness, 
Or for the distress of a broken toy; that is, when the child is 
trying by this means to evade the problems set by life. The 

2 Oral erotism is the term for the quality of mouth-activity which 
enables pleasurable sensations to be added to the merely nutritional 
functions. The same holds for anal and urethral erotism. Thus we note 
that in early childhood those parts of the body are the main vehicles of 
Pleasurable excitation, which at the same time have an important 

iological function; and the stimulation of which, just on account of 
their biological function, is inevitable. 
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method is of course not applicable for a tired child who is 
used to going to sleep thumb in mouth; and here it is best 
to wait in patience. For the educator should never lose sight 
of the fact that thumb-sucking is a natural gratification for a 
child, quite suited to its age, and not a device adopted to 
annoy the grown-ups. The child is making a sacrifice when 
it abandons it, and it is our task to demonstrate that the 
sacrifice is worth its while. We have to convince it that—to 
stick to the example above—there is more joy in mending 
the broken toy than in peevishly abandoning the whole thing 
and sucking one’s thumb. Whatever moderate pleasure, in 
spite of all this, remains in the habit we may safely tolerate, 
and if we have our children’s love we can count on it that 
in time that, too, will be surmounted. 

As a child gets older our auxiliaries in the struggle against 
this primitive instinctual gratification become more num- 
erous. In the case of oral erotism particularly the position is 
eased by the fact that a great proportion of it passes over 
almost unchanged into normal adult indulgences. We have 
only to think of smoking, drinking, gourmandizing, and— 
not least—kissing. 

We may summarize, therefore, by Saying that the com- 
ponent primitive instincts may be Satisfied in two ways: 
independently of the outside world, for example by thumb-sucking, 
retention of stool and urine—that is egotistically; or in such a 
way that the satisfaction creates a relationship between child and 
environment—that is, socially. The value attached to excrement 
is shown in a social way, in contrast to the egotistical ‘holding 
back’, when the child makes a present of its excreta to those 


it loves. On this basis the child comes to Want to regulate 
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the relief of its needs in accordance with the wishes of the 
Srown-ups, As the folk-story has it, when the suckling passes 
Water on its nurse’s lap it ‘pays for’ the milk she has given. 
In one of the ‘Contes Drolatiques’ Balzac tells of an aged 
un who suffered sorely from constipation, until one day she 
Sighed ‘Dear God, I make you a present of it. Those who 
have the care of small children usually feel, very rightly, that 
this unpresentable *present is an expression of the child's 
love. A children's physician in Vienna told me how one day 
she made a morning visit to a little patient eighteen months 
Y and found him sitting beaming in his cot clutching a 

own object in his hand. When she came up to him he 
Proffer ed her a piece of hard facces. Clearly he wanted, after 
his fashion, to repay the good lady doctor. 

Interest in bodily functions brings a child nearer to the 
Outside world in another way too. The fact that other people 
have the same needs greatly increases its interest in other 
People. One may observe how children of one and two years 
old, and even older, as a rule pay little attention to each 
other when brought together, but show great interest if one 
of them has to relieve itself. I myself have seen toddlers who 
Were initially indifferent or even hostile towards each other 

come attracted over such a happening, and for the first 
time hug and kiss of their own accord without urging from 
their elders, Interest in the outside world is aroused even 
earlier in connection with oral erotism. We need not look 
further than the well-known infantile manifestation of putting 
everything into the mouth. The child's behaviour shows 
Clearly that this is an attempt to get acquainted with the 
Outer world. It is trying to get to love the objects it puts into 
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its mouth in the same way as, so far, it has only loved its 
mother’s breast and its own thumb. 

If we accept that the main aim of education is to form out 
of a child a social being, we must give preference to such 
methods of gratification as bring it closely into touch with 
its environment. However primitive the manifestations of its 
approach may be (putting things in its mouth, making gifts 
of excrement), we should value them as the first step on the 
road which leads to interest in people and things and to the 
ability to love them. In the course of development the 
individual has to give up these primitive attempts at rap- 
prochement (like so many others), and must replace them by 
more advanced methods. But for carrying out this further 
renunciation the child is helped by just that psychical 
attachment which has been formed in the primitive way with 
the environment. When, that is, a child has once taken 
the first and most difficult step towards a love capable of 
sacrifice, it is comparatively easy to secure further progress 
in this direction. 

Thus, a child’s education originally relies not on its 
understanding but on its feelings. It is because of this that 
we so often notice that as soon as its emotional relationship 
with its environment is somehow disturbed, for example if 
the person for whose sake it became ‘good’ is absent, it 
relapses for a longer or shorter time into the original barbaric 

state. The Viennese physician I have mentioned told me how 
one of her patients, a little boy of two, already fully ‘trained’, 
lapsed into soiling his bed when his mother had some Visitors 
to stay and could devote less time to him. In another case a 


little girl, also trained, wet her bed on a night when her 
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mother did not put her to bed as she was used to do. It is 
indeed a very common occurrence that a child will react 
with such relapses to a change of the person who looks 
after it, 

We shall have occasion later on to consider the further 
development, wherein the original external demands become 
internal obligations. 

We can now answer, at any rate partly, the question 
Whether, and if so, how far, we ought to make our children 
Tesort to repression, in the sense of suppression of direct 
Sratification of their instincts. Instincts furnish the stuff for 
education, and any education of instincts always means a 
Limitation of. gratification. From the instinctual aspect civilization 
18 precisely a series of exactions, and it is evident that as 
Civilization advances, so must the restrictions upon instinct. 
Instincts, indeed, still attain gratification in roundabout 
Ways; but this is in fact a secondary process, although of the 
Very greatest importance for the development of civilization. 
For it is the flexibility of instincts, their variable aims, mani- 
fested in creating ever new substitute gratifications, which 
made it possible for civilization to come into existence at all, 


and for us to support it. 
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E pass now to the more dramatic side of nursery 
life. 

So far, I have tried to show the way in which 
education can influence discharge of instinctual tension. 
From our present point of view, the aim of education is to 
direct instincts in such a way that they are diverted from 
the child's own person and turn towards the persons and 
objects of its environment. Training to cleanliness is an 
example, wherein the child's primitive pride in the excretory 
products of its body serves to make them valued presents, 
marks of distinction which it can confer on the people it 
loves. On this pattern the child's instincts are turned, both 
spontaneously and by education, towards the loved adults of 
its environment, so that eventually all its instinctual wishes 
cluster and crystallize about these figures. 

The little child wants to find vent for all its instincts, as 
for instance the urge to see and fondle, in its parents, I know 
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9 a little boy of two who is at.the height of happiness when 
A mother helps him with his ‘big and little business’, and if 
A chance his father is also present he announces with 
parang face ‘Daddy’s watching me’. He rightly takes the 
Bs of his clothes, and the attention paid to his per- 
M ie as evidence of love, and he lets us know in turn 
M e would gladly do the same for us. Children, who so 
adily show their nakedness, would like in turn to sce the 
ae naked; this is clear enough from their behaviour. 
ad are very pleased if they can accompany grown-ups to 
whe ByAtory, bath-room, or dressing-room. Those toddlers 
a are denied all such opportunities show their interest just 
ame, by many signs; they listen outside and ask questions, 
and are pleased when they find the explanation for the 
Srown-ups’ mysterious temporary retirements. Not only 
erotism of defaccation, looking and touching, has a place 
here, however, but also genital erotism. 
We know that genital erotism manifests itself even in baby- 
hood, in infantile masturbation. Our babies, swathed as they 
yet soon discover the excitability 
of the genitals, and this in connection with the unavoidable 
stimulations occasioned by our care of their bodies. They 
Soon begin to chuckle, or pay close attention, when their 
Senitals are powdered and cleansed, and in time they try 
themselves to procure the same pleasurable sensations. We 
May conclude that from the very beginning the genitals have 
this property of affording sensuous pleasure. As is well known, 
unscrupulous nurses take advantage of this fact in soothing 

a crying baby. 
Infantile masturbation should be re 
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way as, for example, thumb-sucking. At this age it has ng 
more, but also no less, significance. It is a main characteristic 
of infantile sexuality that the component sources of pleasure rank” 
equal; from the point of view of procuring pleasure, the 
genitals play no greater part than the other organs which 
contribute to this end, such as anus, urethra, mouth, and the 
skin generally, 

At about the age of four or five, or indeed often even 
earlier, this state of things is altered and the genitals take a 
leading place. With little boys, the pleasurable sensations 
connected with urination promote this development. In the 
case of little girls things are much more complicated. Because 
of its hidden position the vagina plays hardly any part as a 
source of pleasure at this age, and on account of this the 
urethra and its immediately surrounding region, which 
assumes such importance in a little girl's masturbation, 
remains a dangerous rival to the genitals proper. I shall come 
to this matter in the next chapter, and meanwhile we need 
merely note that at this age sexuality becomes morc unified 
from two points of view; firstly, from that of object-choice, since 
all a child's wishes become connected with its parents, and 
secondly from that of the whole sexual organizalion, since the 
genitals begin to play the leading part in the child's sexual 
life. Both these trends of development culminate in the 
phenomenon which, following Freud, we call the CEdipus 
complex. 

Before we embark on a discussion of the (Edi 
I must again hark to the difficulties with whic! 
contend in describing the psychical conflicts 
For, as I must emphasize once more, we are 
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with things which are in great part familiar to anyone who 
has the care of children, but which are seldom correctly 
evaluated. People often describe as amusing fancies or quaint 
imitation of grown-ups, incidents and problems that involve 
a child's deepest and most serious feelings. Such a faulty 
assessment of observed facts is a very common form of 
repression, and this being so, a discussion directed in fact 
against this repression will either meet with rejection or, what 
amounts to the same thing, be stigmatized as exaggerated. 

This applies especially to our present subject. The (Edipus 
complex is considered, with justice, as the corner-stone of 
psycho-analytical theory, and upon it is concentrated much 
ofthe weight of opposition to psycho-analysis. In consequence 
people are apt to forget the important fact that the (Edipus 
complex is neither a dogma nor a theory to explain certain 
facts, but the description and synthesis of generally observable and 
established facts. The main fact here is, to put it briefly and 
bluntly, that at this early age the object of love for the little boy 
is his mother, and for the little girl, her father. 

Consider the statement more closely. The child is in love 
with the parent of the opposite sex. How, in what form, is 
this love expressed? What is its aim, what docs it seck to 
achieve? And what fate is it to meet? These are the three 
main questions that arise when we decide to take our state- 


ment seriously. 


But to take it seriously is no easy matter, and, as everyone 


may see for himself, it gets more difficult the more we probe 
the details. The story of this love marks for all of us an 
important period of our lives, and we have all repressed our 
memories of it, because this story is one of a hopeless love. 
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In saying this, I have anticipated something of which I 
must speak later. Before going further, let us examine the 
facts. Children, in the beginning, give full and open expres- 
sion to their feelings. It rests with us whether we attach the 
right importance to these manifestations. I think that every 
mother of a son could tell stories of the declarations of love 
for her he made as a small child, and how he tried to be 
her cavalier and to deputize for his Daddy when he was 
away. 

An eight-year-old boy said: ‘Mummy, I wish I had two 
mouths so I could kiss both your hands at once’. A caretaker 
told me how, when she told her family that the landlord 
had been rude to her, her three-year-old son cried indig- 
nantly: “Let him try that on when Pm about, I'll give him 
such a kick, I'll kick him out of his pants’. 

A very small schoolboy, about to go away with his mother, 
assured his father most earnestly that he would look after 
his mother and also help her to manage the money, which 
of course was usually his father’s affair, 

Rasmussen, a children’s psychologist who is not a psycho- 
analyst, relates in his Psychology of the Child how his 
daughter, aged five and a half, said one day to her mother: 
“They say everyone has to get married. Is it true? , . . If you 
die, I'd like to have Daddy... but no, I'd sooner not marry’. 
"Why not?’ ‘Because then one has to move, and that’s so 
tiresome’. 

Karl Abraham told the following Story in one of his 
lectures in Berlin: A little girl of about four showed great 
interest in the question when her mother might be expected 
to die. Asked why this was pe an urgent question for her, 
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she replied ‘Because then I'd marry Daddy, and I'd be 
Mummy, and I'd have lots of children’. 

Another little girl of four reproached her mother, when 
she regretted leaving the countryside at the end of a holiday, 
with the words ‘But Mummy, at home we have Daddy’. 
And I know of a baby girl of two and a half who cannot go 
to sleep at night unless her father comes to her bedside. 

A boy of five said to his mother ‘If I have a child, you'll 
be its mother and I its father’. 

A boy of three saw his parents kissing, and said: ‘Oh, do 
you love each other? And his mother, who realized that 
Jealousy was behind the question, answered ‘Don’t be upset, 
T love you too’. 

A boy of six put matters surprisingly frankly. One day on 
returning from school he told the maid: ‘You are my girl! 
And when this was recounted to his father in the evening 


the little man, emboldened by the absence of reproof, said 


‘Tve got a new girl since then’. ‘Who?’ ‘Mummy’. Where- 
rmly: ‘No, that won’t do, 


Upon the father replied kindly but fi | 
Mummy is my girl, you get yourself another!’ The child 
accepted this pronouncement with delight. (We shall come 
back later to this instance, which is interesting from the 
€ducational point of view-) ' 

A boy of five, when his father was away fora while, GENE 
Vent to the speculation that ‘Perhaps by now he is dead 
Asked by his mother why he should suppose this, the child 
replied *Well, you know, he's such an old man’. 

We can learn much from these stories. First of all, that 
the child, long before puberty, is, so to speak, already 
emotionally a grown man or Woman. The little girl longing 
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for her father and reproaching her mother for seeming to 
prefer the beauties of the countryside to his company, and 
the eight-year-old boy for whom one mouth is not enough 
to kiss his mother's hands, are excellent examples of tender 
love. The warlike son of the caretaker is a pattern of chivalry- 
And we can also note that the child not only loves but is 
jealous too, and knows very well who is its rival. 

Yet these small lovers are here usually much worse off than 
are grown-ups in similar cases. They may be compared to 
people who have the misfortune to fall in love with the 
husband, or wife, of their best friend. For, indeed, a child is 
bound by love and tenderness to its rival as well. 

Thus, even on the basis of this brief examination, WC 
have found in childhood love the seeds of two serious 
conflicts. 4 

First consider the one which arises from a child's relation- 
ship with its rival. Because of its love, it is in a situation 
where a person whom in fact it loves and venerates has tO 
be regarded as an enemy. Why, however, must the boy think 
of his father, the girl of her mother, as an enemy, when either 
parent in fact allows—indeed requires—the child to love the 

other parent? Here we touch on the other conflict, for what 
is allowed and required of the child is not what the child 
longs for. This difference between what is allowed and what 
is desired is felt by the child as a rejection, and the grown-up 
rival, father or mother, is seen as the cause of į it. 

With this we have come to the darkest corner of the 
problem, which through repression is most vigorously de- 
barred from cóming into consciousness, For a child is not 
satisfied with being allowed Ec to love; it demands 
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everything; it truly wants the other person all for itself, and 
a the endeavour to possess encounters many real and actual 
difficulties. The nature of this ‘everything’ for which a child 
longs will be examined later. For the moment let us concern 
ourselves with the fact that the child—who has hardly passed 
the period of its instinctual life during which the demand is 
for unlimited, immediate, and complete gratification, and 
the reaction to the slightest hindrance is angry impatience— 
can only react with hate to the demand that it should share 
9r renounce. The little girl who would like to be her father's 
wife suggests that her mother should hurry up and die, and 
the jealous little boy regards his father as being so old that 
his end may come any moment. 

y However hard a thing we find it, we must get used to the 
idea that our children do not only love us, but are also ready, 
if we get in their way, to get rid of us. This kind of love is 
Plain enough in a child’s attitude to its toys. Anyone can 
observe how a very small child will drop a toy no longer 
wanted at the moment—it is not put down, just dropped, 

and no notice taken of where it goes, unless indeed the crash 

affords a fresh amusement. It is the same with people who 

are a hindrance, or are unwanted by the child. And here 

let us not forget that children get their first unpleasant 

Impressions, as well as the pleasant ones, from the figures 

Closest to them in their environment—the parents. For this 

Very reason the first emotional conflict is not that of the 

rivalry springing from love; the same sort of trouble arises 

much earlier in a child's life. We need only think of the rage 

aroused by attempts at training, or the grief ‘of the nursling 

when its mother is absent, or consider that it is usually those 
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in the closest relationship with a small child who have, 
where necessary, to deny its wishes. 

A good illustration of the truth that a small child knows 
no compromise is the story of the three-year-old girl who 
coveted her godmother's bracelet, and asked if she might 
have it. She was told ‘no’, but that it would belong to her 
after her godmother's death. ‘Then please die!’, she said. 
Nothing happened, and a few minutes later she said reproach- 
fully ‘Well?’ This little girl, for whom ‘death’ meant the 

“same as ‘not being there’, in her longing for the bracelet 
demanded impatiently that her otherwise beloved god- 
mother should cease to be, so that she could, get her wish. 

For a child, then, it is not impossible to feel alternating 
love and hate for the same person. As time goes on, however, 
these two feelings under the influence of education become 
incompatible. Then begins the psychical struggle which 
results in the repression of the one or other of them, 
usually the feelings of hate and hostility; this involves the 
repression at the same time of all the wishes connected with 
the feeling of rivalry which has caused the hate. This process 
is well and concisely illustrated in the example of Ras- 
mussen’s small daughter. TH child first declares that after 
her mother’s death she will marry her father, But afterwards 
she is frightened, obviously by the very violence of the death- 
wish towards her mother which underlies her plan, and she 
gives up the wishes just voiced, with the remark that it is 
tiresome and uncomfortable to get married, 


1 On the pattern shown in this example, 
woman, in pathological cases, may be her co; 
sexuality. 


the result for the grown 
mplete rejection of normal 
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Having said this much, let us revert to the question of 
what is the aim of the love in childhood, termed the (Edipus 
complex. Here unfortunately illustration by anecdotes of 
children fails us in the task of elucidation.! This is partly 
because of the prudishness of adults, and partly owing to 
the effects of education, which by this age has already 
resulted in a considerable inhibition of a child's frankness and 
Spontaneity. It is very rarely that a child of four to five com- 
municates its thoughts so freely that it dares to express wishes 
of the kind in question; indeed, they seldom even find a... 
Place in the child's own mind. A further factor we must bear - 
ìn mind is that the wishes arising here are such as cannot 
yet take concrete form because of a child’s physical and 
mental immaturity. Probably a great part of this uncer- 
tainty is also a product of education. Be that as it may, the 
ignorance of our children certainly does not prevent their 
lively interest in sexual matters, but it does largely explain 
the various strange forms taken by childish love phantasies. 

An example of children’s invincible urge for knowledge in 
these matters is afforded by the following story—rather 
improper, but very true to life. A baby was expected, and 
before the confinement the elder little boy, to whom nothing 
Was explained about it, was sent off to a relative on a farm. 
When the father was bringing him home again, the following 
dialogue ensued. The father: *God has listened to our prayers 
and sent us a baby girl’. The boy asked several minor 
questions, then said suddenly ‘Look Daddy, I know every- 


great part from the analyses of 


1 : 
Th ossess comes in 
omae eie ho-analytical observations of 


both ill and healthy adults, and from psyc: 
Children. 
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thing, but just tell me, did Mummy go to the bull or did 
they bring him to her?” . 

Children want to partake, somehow, in the pleasure 
which adults give each other. But what can this good thing 
be? Their guesses mostly concentrate round the fact, readily 
observable in most families, that the parents sleep together. 
The secrecy that surrounds the doings that take place in a 
bedroom enharices curiosity still further. Children have no 
doubt that what is kept so private from them must be some- 


2 „thing agreeable, and they imagine it on the pattern of 


pleasures known to them. In this way arise the typical 
infantile theories of married life which we meet in the 
-analyses of healthy as well as sick persons. According to these 
childhood phantasies married intercourse consists, for 
example, in the parents relieving themselves in front of each 
other, or showing themselves to each other naked. An 
important and more legitimate róle is played in these 
notions by the kiss, since it is the one activity of a sexual 
kind which even a child is allowed to know of. An important 
accompaniment of all these phantasies and musings is genital 
excitation, which dimly but definitely guides the child 
towards the reality. The voluptuous excitation of the 
genitals is a strong and irrefutable indication that this 
important part of the body must be concerned in the inter- 
course between the parents. 

Let us not forget that a child’s Sexuality is stimulated by 
caresses, especially when, as so commonly happens, its 
parents take the child into their bed. In the course of these 
indulgences, regarded as innoce: i . 
MEET to us Pon sex, a ps i ue NEL. 

ie answers to the 
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questions which haunt their imagination. They make dis- 
coveries about their parents’ bodies, and they experience the 
pleasure that is caused by the physical proximity ofa beloved 
being. I heard a mother, for example, recount how it was 
Such a treat for her little son to be taken into her bed, so 
that even when he was eleven years old she still allowed it 
9n special occasions such as birthday or Christmas. On the 
last occasion he surprised her by saying *Mummy, you don't 
realize how I’m practically a man by now!’ The mother was 


the more taken aback, as she had supposed her child such a. - 


‘little innocent’ that he would not yet know the difference 
between boys and girls, although he had a little sister. We 
can imagine how strong the feelings must have been which 
prompted so shy a boy to so open a declaration. 

The only defect of this illustration is that the child was 
not so very young; he was approaching puberty, the period 
when even common opinion admits that sexual excitation 
may be felt. Yet that same opinion usually rejects with 
indignation the idea that a boy might feel such stimulation 
In connection with his mother’s person. We, however, go 
€ven further, and on the basis of psycho-analytical experience 
maintain that children of even three or four, or younger still, 
equally react with genital excitement to the pleasure caused 
by physical contact with the parents. 

We have learnt from the analyses of both adults and 
children that the connection of genital excitement in child- 
hood with certain particular persons has a crucial influence 
on the form of masturbation. By the third or fourth year of 
age masturbation is no longer a purely egotistical method of 
gratification, like thumb-sucking for instance, for it is allied 
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with phantasies, concerned with wishes referring to the 
beloved persons—usually the parents. The masturbation- 
phantasies of childhood are among the most deeply repressed 
contents of the mind, and even at the moment of their formation 
they only rarely become fully conscious. As to the reason 
why those phantasies are so strictly censored, I will only 
mention at this stage that the main cause of the repression 
is the fear of retaliation for the hostile emotion felt towards 
rivals. 

The content of these masturbation-phantasies of childhood 
is usually of a very simple kind. In the classical case des- 
cribed by Freud, ‘Analysis of a Phobia in a Five-Year-Old 
Boy,’? the child while masturbating imagined his mother in a 
short vest which left her genitals visible. Thus, in phantasy; 
was fulfilled the child’s wish to see the part of his mother’s 
body which in reality he rarely caught a glimpse of. 

Only when one has had experience of the evidence afforded 
by analysis can one estimate the enormous strength of the 
feelings which create these primitive phantasies. From 
analysis we learn what burning curiosity about the mysteries 
of sex torments children. It is no mere theoretical thirst for 
knowledge; children want to know about adult pleasures, SO 
that they may be able to have them too. Like the six-year-old 
boy, for example, whose father said ‘I won’t take the boy to 
the pictures, to see a lot of love-films', ‘But Daddy, in that 
case how can I find out what love is?? 

As already mentioned, genital excitation is the child's 
first clue to the solution of the secret. And it can learn other 


* Collected Papers, Vol. III; Hogarth Press 
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An N- this too; When it ocan impulses which surely 
me = A ë heredity of mankind play their part. In a tiny 
loves e em instinct to attack and overpower the one 
amon : - denk this originates the sadistic conception, so 
ae children, of coitus and of love in general. 
Ming : [ew one and » half years old, seeing his parents 
aa > S You mustn t hurt Mummy’. Yet, at the same 
e he himself kissed his mother very readily, and even 
ote cheek and was obviously pleased when he saw 
"M m The ‘mustn’t’ was clearly applied only to his 
ts (M K » was not to be allowed to kiss the mother—a right 
fact f € boy Wanted to reserve to himself. This wish, too, in 
ound expression, for he dismissed his father with the 
Words ‘Go and work! 3 
If children observe coitus, whether of animals or humans, 
they usually regard it as a fight. This notion does not exclude 
their recognition of the sexual nature of the act. They. can 
experience for themselves, too, in connection with their 
games with each other, that fighting can induce sensual 
excitement. The same thing may result from playful scuffing 
With adults. Such games give great pleasure to both sides, 
but the same may sometimes also be said of more serious 
cuffs and blows, even those given in punishment. I heard a 
story of a little boy of four, whose mother (who often beat 
him) threatened once when he was particularly naughty to 
Ect his father to punish him; his answer was ‘Td rather it 
Was you beat me, Mummy, I love you so much better’. 
Childhood observations of coitus belong among those 
experiences of sex, big with consequences, which the parents 
themselves provide for their children almost always without 
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being aware of the fact. When we point out what a child a 
perceive if it sleeps in their bedroom, parents usually M 
that it sleeps soundly or that in any case it doesn’t unde ; 
stand what happens. Only in retrospect, on the ground F 
memories elicited in adults for whom these observations 
made in childhood have so often been the starting-poi uk 
various conflicts, was psycho-analysis able to prove m 
children do indeed participate in the sexual excitement o 
adults. Today however we can already see more clearly in , 
these matters, and detect the indications which show Pa 
children, even if perhaps they do see or hear nothing, i 
somehow sense what is going on. We have learnt, for eee 
in this connection to understand in certain cases a chil 
particular form of nocturnal behaviour. t 

I know of a four-year-old boy, whose father is only E 
home on one day in the week, i.e. for one night with a 
family; the child is particularly fretful and naughty 9n. A 
day, will not go to sleep at night, and so on. A little girl © 
seven, who (like the little boy just mentioned) sleeps in the 
same room as her parents, wets her bed every night, excep : 
for the week when her mother has her period. To under: stand 
this instance we must recall that urination is one form of 
expression for childhood sexuality. Further, we must take 
account of the fact that for à little girl it is precisely the 


region of the urethra and clitoris that is the principal 
vehicle for sexual excitation, 


its place here; 
infantile metho 
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RO surprised them, that it ceases during the mother's men- 
Struation, strengthens our assumption. In another instance 
of a little girl, aged four, urination was again a sign of 
Joyful excitement, so that when she saw her father arrive 
unexpectedly she immediately wetted for joy. The fact 
pit even much younger children than these so often, by 
soiling their beds, disturb their parents just at the time of 
el intercourse is to be explained on the same lines. 

This primitive form of the child's participation in the 
Parents' state of stimulation is almost as though the child 
Were wanting to mock the grown-ups: ‘Look, I am asleep, 
Isee nothing, I hear nothing, and yet I know all about it'. 

This mocking rebellious feeling plays a róle in the life of 
every child. In general, children are in reality condemned 
by the grown-ups to appear blind and deaf. In the time- 
honoured ostrich policy the grown-ups are satisfied that 
What children ought not to know (‘a nice child doesn't 
ask about that) they will in fact not know. This pseudo- 
Innocence, however, brings children to greater harm than 
the knowledge which we try to keep from them. For what 
they know, they dare not mention; what they want to know, 
they dare not ask about; all honest manifestation of their 
Sexual life is regarded as something forbidden and reprehen- 
sible. In this way they come to acquire, right from the 
beginning of their lives, an attitude to sex that is distorted 
and unhealthy. 'They learn to consider everything that gives 
them this sort of pleasure as sinful, and mostly lose for life 
the ability to regard without prejudice the manifestations of 


the sexual instinct. ] 
The harmful consequences of this mode of education are 
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shown not only in the eventual attitude to sex, we. 
and earlier, in the attitude of parents and children. M. 
each other. We often find in the nursery a strange mix M 
denial and admission, which dispenses with all e 
true appreciation of things. The sexual morality uit 
above, based on a lie, combines a complete denial of se e. 
with full tacit admission of it in practice. On the basis cnet 
fiction that children have no sexual feelings, grown-up i that 
allow themselves very far-reaching indulgences i aad 
direction with children. Even direct playing Me. 
caressing of the genitals is no rarity. Yet if the child 5 pii) 
by mention or by question the feclings which E osed 
arouses, it is thought to be naturally depraved, or ah is NU its 
that some evil-minded person has put such things 1n 


i m o 
head. The child may see and hear, may in the for 
caressing tend 


because we P 


d. 
our children ough nothing has happene 


the child more closely to 3 
sirable for its developmen™ 
5 give a child great pleasure, 
ness, for the dissimulation 5 
fecling of guilt. From this 1 


ful and soon repressed, ther 
from them, not seldom borde. 

On the basis of what we h: 
because of the Edipus compl 
with a sense of guilt—on a 
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ave said earlier, we know that 
ex a child's sexuality is tainted 
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arents very ofte 


n augment this 
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sense of guilt, in that they, although themselves evoking 
voluptuous feelings in their children, call those very sensa- 
tions wrong. The children therefore never quite know 
whether the grown-ups feel the same pleasure as they do, or 
whether it is merely a sign of their own wickedness. Adults’ 
lack of honesty in relation to their own pleasurable sensations 
1s one of the greatest obstacles to a true friendship between 
children and their parents. 

Take, for example, the prohibition of masturbation. An 
enlightened mother, who does not want to scare her child 
unnecessarily, tells her ten-year-old daughter that she should 
give up this ‘naughtiness’ (i.e. masturbation), it is no more 
than a ‘nasty habit’. Yet, the child must know from experi- 
ence that this so-called ‘nasty habit is connected with very 
keen pleasure. What is she to think of her mother? Either 
She is an entirely different sort of being, who knows nothing 
of such feelings as the little girl has, or else she is a liar and 
calls an activity which she herself knows to hold something 
very enjoyable—a naughtiness. 

Thus when, in time, a child learns to know the true 
feelings of grown-ups, it can no longer rejoice in their being 
identical with itself, but recognizes the treason and deceit 
that have been perpetrated. The parents lose the halo with 
Which the children surrounded them at the time of ine 
Struggle for repression. Often, sexuality and respectability 
remain incompatible for life; so that children, when in turn 
they arrive at parenthood, equally cannot imagine that it is 
Possible to retain their children's respect for their authority 
if they betray the fact that they themselves have a sex life. 


And so, from generation to generation, the same falschood 
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is perpetuated, although we all suffer from it in the same 
way. 

In the case of the little boy who first selected the maid as 
his love, and then let fall that he really meant his mother, 
the parents behaved more boldly and frankly, in telling him 
that he must look for ‘his girl’ elsewhere. The father made 
just the right response to the boy’s attitude. He took the 
child’s feelings seriously, framing his refusal as though to a 
real competitor. In that way he augmented his son’s self- 
respect, let him show his feelings unreproved, and at the 
same time showed him the way in which eventually he 
could find a consolation for himself. The conventional educa- 
tional method here would have been simply to say ‘little 
boys shouldn’t talk like that’, etc., and would have had 
precisely the opposite effect. The child would have been 
hurt in his love as well as in his self-esteem. And, since a 
rejection in this form would have reduced the stage of 
capacity for love which he had achieved to a lower one, a 
block would have been placed in the path which leads from 
the person of the mother to some other, permissible, object 
of craving. A further ill-consequence of such an attitude is, 
that in the child’s unconscious mind it leads to an over- 
estimation of ‘childishness’, to the detriment of ‘grown-up- 
ness’. In a crude schematization we may put it thus: the 
child’s first attempt to be adult meets with complete failure; 
not only does he fail to achieve his end, but even the reality 
of his feelings is denied. Only if he contents himself with 
being a child can the boy have his mother for himself. Many 
neuroses are to be explained by the fact that the individuals 
concerned want to remain children, so that they may rejoice 
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undisturbed in motherly care and love. In our example, in 
contrast, where the father does not pretend with the child, 
and unsparingly shows him the hopelessness of his present 
aspirations in love, manhood is at the same time made to 
appear as that beckoning age in which a boy will after all 
have the chance to fulfil his wishes. 

We have already noted how great is the small child’s 
curiosity about the mysteries of sex. One of its most striking 
manifestations is the question familiar in every nursery: 
‘Where do babies come from?’ A trained children’s nurse, 
with no psycho-analytical connections, once told me that in 
her first post, almost at the moment of her arrival, the five- 
year-old son of the family met her with the question ‘You'll 
tell me truly, won’t you, where children come from?’ The 
little boy hoped that from this nurse, who seemed to have 
almost the qualifications of the doctor, he would at last get 
an honest answer. There was a baby of six months in the 
family, and probably this circumstance made the question so 
urgent for the elder brother. The parents took it for granted 
that the little boy, who from four had seen the visible pro- 
gress of his mother’s pregnancy, would think nothing of it 
all. Still less did they suppose that he had looked for a con- 
nection between the change in her shape and the arrival of 
the little brother. Thus it could come about that the child, 
whom the nurse described as much indulged, turned to a 
stranger with his burning problem, and had more trust in 
her than in his parents who were devoted to him. This is an 
illuminating example of how lonely a child can be in the 
most loving surroundings, if there is no understanding of 
what is going on in its mind. 
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The problem of birth plays an important part in the life 
of every child. The question where babies come from is posed 
openly by most children sooner or later, and we all know 
that the small questioners are on such occasions usually 
swindled. This expression is perhaps too strong, but I must 
explain why I have used it. We have learnt from adult 
analyses, and in some favourable cases from little children 
themselves, that children feel that a fraud is being practised 
on them with the stork story and its variants. They watch 
from the window for the arrival of the stork who is supposed 
to be bringing the baby, or peer into the lake whence it is 
to be fetched, while a French child will search the cabbage 
patch, and an English one will investigate the gooseberry 
bushes. Incredulous, they ask if the stork brought the 
baby dressed or with nothing on, if it knew where to put 
it, if it rang the bell or could turn the door handle, and 
so on. 

The Berlin caretaker’s son, mentioned before, said to his 
mother when he was three: ‘I know now that babies grow 
in women’s tummies. Do you suppose I was so silly that I 
believed that I sat at the bottom of the Teltow Canal? 
Wouldn’t I have caught cold? And how could the stork have 
brought me? Would he drop me down the chimney? I’d have 
got all dirty and hurt myself!’ Only when he had learnt the 
real truth did this little boy betray how many doubts the 
parents’ first answer had raised in his mind. 

There is good ground for the persistence which children 
show over the problem of birth. The question where babies 
come from is a centre for a child’s Sexual interest. Freud 
pointed out in various of his writings that it arouses in the 
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young minds the spirit of enquiry, and this is not surprising, 
for in this question the egotistical interest of a child comes 
into play, as well as the sexual. Very often it is the birth of 
a small brother or sister that makes the problem acute. Even 
with an only child the fear of the appearance of a rival is one 
of the most important reasons for posing the question. 
Jealous rivalry between children of the same family is never ` 
absent. For the moment I will not discuss the methods by 
which a child reconciles itself to the new situation. We are 
concerned here with the primary attitude to the new rival, 
which is, in essence, compounded of fear and hate. 

A five-year-old boy, an only child, remarked one day, ‘It 
would be silly of Mummy, wouldn't it, to want another child 
when she already has one?” A little girl of the same age, also 
an only child, when asked what she supposed children did 
when they belonged to the same family, replied promptly 
and concisely, ‘They quarrel’. An old gentleman of seventy 
asked a boy of three whether he would like a little brother or 
sister, but added at once “To this day I remember how angry 
I was with my little sister when she was born, although I 
was only just five at the time!’ And a little girl of three, on 
being shown her new baby brother, said ‘Perhaps we could 
exchange him in the shop for a penny balloon?’ 

It is by no means rare for this jealousy to be expressed in 
open hostility. One mother told me how her little son, usually 
a very docile child, was found by her one day, when he was 
two, preparing to smite his little sister on the head in her 
cot with a large piece of firewood. Another child, a little 
girl of three and a half, locked her baby brother into a 
drawer and threw the key out of the window. A little boy just 
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under three expressed his disgust with his new-born brother 
in the following pregnant phrase: ‘No teeth, red, and stinks’. 
(I owe this example to Karl Abraham.) 

Such instances.are endlessly available.. The cause of the 
jealousy and rage is, naturally, the fact that the earlier 
favourite must now share the parents’ love with the new 
arrival. In certain families, where a strict upbringing pre- 
vents the child from open expression of such ‘wicked’ feelings, 
one may often observe a radical transformation in its 
behaviour. From being docile and obedient it may become 
difficult and rebellious. Many children, formerly gay, turn 
quiet and sad after the arrival of another baby in the. 
family and one often observes in them, temporarily at any 
rate, the signs of neurotic disturbance: waking in fright 
at night, anxieties, nervous vomiting, loss of appetite, and 
so on. i 

The second important driving motive in the interest taken 
in birth is the sexual one. From analyses and from unpre- 
judiced observations of children made by others we have 
learnt that small children suppose that giving birth, like 
coitus, is something pleasurable, and they fashion their : 
theories of it partly on the basis of what they can perceive, 
and partly on the indications given by their own instincts. 

Rasmussen, the Danish children's psychologist already 
mentioned, has illustrated this point very instructively. His 
two little girls had a very free upbringing, as is evident from 
his book, The Psychology of the Child, which reports his 
observations. The elder, at about five, asked her mother 
‘Where is the baby that Aunty is going to have in the 
summer?’ The mother answered, ‘It is inside her tummy’. 
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The child thought this very odd, and enquired after reflection 
"Then did she eat it? At the negative reply she embarked on 
further enquiry. ‘Does it grow out of her flesh?" Again, no. 
Indefatigably, another question, ‘Will it come out of her 
mouth? The mother saw that she must supply the informa- 
tion, and finally said ‘No, it comes out where she pees’. This 
frank enlightenment quite satisfied the small enquirer, who 
rounded it off for herself with the remark, ‘Then she'll sit 
on the pot and then it'll come out and then it'll be wet and 
its feet will have to be dried’. 

A boy of five, equally pleased when his mother gave him 
information about how he was born, said ‘And then you 
thought you were going to do your *big job", and you 
pushed, but it wasn't your big job that came out, it 
was me’. a 

A little country girl of four happened to be present when 
an expectant’ mother began her labour pains. When the 
ensuing excitement and arrangements at last gave oppor- 
tunity, the child asked, ‘Mummy, tell me, is it her tummy 
or the stork?? Taken by surprise, the mother answered “Her 
tummy’, and the child said, ‘Now there’s only one thing I 
"still don’t understand, how you swallowed me’. 

In these stories we may note specially how when the 
children ask about birth, they are also enquiring, although 
not directly, how the baby got into the mother’s tummy. 
The simplest explanation occurring to most children is that 
the baby got into the tummy in the same way as food, and 
the fact that it, too, comes out below fits in very well with 
this notion. If, in Rasmussen’s instance, the mother had not 
given so adequate an account, we may be sure that her 
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daughter too would have evolved the general childish theory 
that the baby who can only get into the mother’s tummy 
through her mouth comes out into the world through 
her anus. 

This theory has for children the advantage not only of 
making the observed facts intelligible, but also of connecting 
the having of a baby with processes already long familiar 
and pleasurable. In the previous chapter I spoke of how 
the mouth and anus signify important sources of gratification 
for children. What more natural than that they should sup- 
pose that these two organs play an equally important part 
in the lives of grown-ups? Giving birth is imagined as a 
process like passing stool and similarly pleasurable. 

The little boy, mentioned before, who asked the new 
nurse at once about his vexatious problem, used to spend 
the best part of his day in the lavatory, where he could sit 
for hours, musing. If we assume that he, who had had 
occasion to observe the change in his mother’s shape during 
her pregnancy, also adhered to the theory outlined above, 
we can attach a meaning to his finding the lavatory such an 
attractive place. That must be the place for the miracle, 
somehow. But there, too, perhaps, arose the further problem 
and also the doubt as to the correctness of his own theory: 
what is the food from which a baby grows in a person’s 
tummy, and where does one get it? 

Children’s keen interest and curiosity about birth show 
that they suspect that all sorts of attractions are connected 
with it. But it is only from analyses that we have discovered 
how ardently children wish for babies for themselves. Most 
people consider their games on this theme to be merely 
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imitative, but on closer examination they reveal the hidden 
wish to be really like the grown-ups, to partake actually in 
the pleasures of giving birth. F 

Rasmussen’s little daughter, for example, at five and a half 
years old, when lying one morning in her father’s bed, 
tapped herself proudly on the chest and said, ‘I have a baby 
in here .. . and when I am twenty, it will pop out’. Freud's 
case of ‘Little Hans’ shows how a five-year-old boy imagined 
himself sole progenitor of numerous children, whose every 
need he cared for, and to whom he gave birth in uninter- 
rupted series in the lavatory. 

Little girls’ phantasies usually associate numerous babies 
with the idea of their future happiness. A child of four, the 
indulged only daughter of rich parents, told her grand- 
mother: ‘It’s a lot of worry having fourteen children to wash 
and dress and feed, and’ (she added with a sigh) ‘all that 
without a husband’. But soon, she said, things would be 
better, for the chaffeur’s son was going to marry her. 

The great wish of a little girl of the same age, daughter 
o be a plain farmer’s wife with a lot of 


of a landowner, was t 
would suckle and 


children. She pictured to herself how she 
hildren, but of an evening sit on the bench 


provide for the c 
outside the door mending her husband’s trousers. She, also, 


had picked the small son of one of the farm-hands as her 
future husband. 

The Berlin caretaker whom I have quoted before re- 
counted how her daughter at thirteen would not hear a 
word on the subject of babies, but at three had scolded her 
mother for giving away some old clothes; her bitter reproach 
was ‘But, Mummy, I could have used them for my children!’ 
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This description would be incomplete if we left out of 
account the róle played by the father in children's phantasies 
about how babies originate. Our examples show that children 
suspect the connection between the parents! cohabitation 
and the arrival of babies. At the beginning of this chapter I 
mentioned the little girl of four who said that if her mother 
died she would be her father's wife, and then she would have 
many children. And in our last examples the little girls 
knew that husbands weuld be needed. The dream of a girl 
of six is interesting in this connection: she told it to her 
mother of her own accord, though with some embarrass- 
ment. She dreamt that she went to the dancing class with a 
boy she was very fond of, and she had on her best frock. 
Then she saw ‘all at once, I don't know how, between us 
there was a baby in long clothes’. She was very happy with 
the baby and hugged and kissed it and loved it very much. 
(We may note that the child’s circle was quite alien to 
psycho-analysis, so the telling of the dream shows how very 
important she herself felt it to be.) 

Children, therefore, guess that somehow there must be à 
connection between the parents’ living together and the 
birth of babies. A child of six began to worry his head about 
why, in fact, children resemble their parents. That they are 
like their mothers he found intelligible, since they grow 
inside them (this had been explained to him long before). 
But why should they be like their fathers? At first he tried to 
explain it to himself by the fact that they all lived together, 
but this theory soon had to be discarded, since the nanni¢ 
lived with them too, and they didn’t resemble her at all. 
Having got so far he finally had to come out with the direct 
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question, what exactly has the father to do with having a 
baby? a 

In another instance the indiscreet questions put by a 
boy of five to a newly-married pair showed clearly that he 
already divined the connection between the intimacies of 
marriage, or rather between the secrets of a man and woman 
living together, and the arrival of babies. 

I must add something very briefly on the question how 
much a child suspects of the róle of the penis in conception. 
We note that the wish for a child is very closely bound up 
with the Edipus wishes. It is thus a part of the child's sexual 
phantasies. We saw that spontaneous excitation or deliberate 
stimulation of the sexual organ (masturbation) accompanies 
these phantasies. This gives the instinctual foundation for 
that premonitory sureness with which children react correctly 
to the slightest indications in this direction. Naturally, here 
too there is no lack of strange phantasies; analyses have made 
us familiar with many remarkable theories as to the function 
of the male organ, which at this point I do not propose to 
consider in detail. I will only mention in broad outline two 
theories. In the first group are ideas of 


main types of such 
us to the child, in the second it is con- 


the penis as dangero 
sidered necessary to its development. 

An example of the latter is the following little story, which 
I have taken from the folklore of the Eskimos. They say 
that the first child ever born to woman told of his experiences 


in the womb. In his mother's body he had a narrow but 


comfortable room, and the way he was fed was, that when- 


ever his parents had intercourse à sweet liquid came out 


from the penis for his benefit. 
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A boy of five and a half evolved for himself a similar 
theory; after he had ascertained by questions the function 
of the umbilical cord in nourishing the child in the womb, 
he proceeded to identify it with the father's penis, and he 
took great pleasure in the idea that his father at so carly a 
stage was already caring for him. 

Both in the Eskimo legend and the child's corresponding 
theory it is very interesting to see how the father's róle as the 
mother’s lover is covered and masked by his róle as provider. 
Probably this implies the repression of a painful thought. 
That is to say, the discovery—whether instinctive, or from 
observations, or from early enlightenment—of the true 
nature of the parents’ relations makes the child’s feelings 
about sexuality still more complicated. On the one hand the 
child too would like to love and have a baby like the adults; 
on the other, it fears that the consequence of grown-ups’ love 
may be the birth of a fresh rival. Hostile feelings towards a 
new brother or sister tend to bring about, just as does the 
rivalry towards the parent of the same sex, repression of 
sexual wishes and with it the wish for a baby. In trying to 
repress these wishes a child is helped by the only too frequent 
remarks of adults about how ‘children bring only care and 
sorrow’, ‘life is all very well until one has children’, and so 
on. Not seldom, too, children are frightened about the pains 
of childbirth. Many mothers, anxious to secure due recog- 
nition for their deserts, paint the ordeal in vivid colours. 
Boys then must think themselves villains should they wish to 
inflict such things on a woman, and girls will suppose that 
there can be nothing so frightful as to be a mother. The 
anxiety related to arose and especially to offspring, 
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is in both sexes one of the reasons why in our civilization 
childbearing has ceased to be a problem-free, natural con- 
sequence of instinctual activity. 

In conclusion, I revert to what I said in the first chapter 
about the differing social requirements as to repression 
among peoples of different levels of civilization. I said that 
we should see that even among primitive peoples children 
do not grow up without repression, that indeed they have to 
renounce their most important instinctual wishes just as our 
children do. It is in fact so. Those wishes, the fulfilment of 
which all mankind must deny itself, when taken together 
form the Œdipus complex. We know of no people among 
whom it is not forbidden that a girl should unite with her 
father, a son with his mother. This prohibition is so 
primeval that certain sociologists like Atkinson and Andrew 
Lang, preceding Freud, regarded it as a fundamental of the 
human race as such. Freud demonstrated the prodigious 
significance of the prohibition in the development of the 
human psyche; we might say that man is distinguished from 
the animals by the fact that he has an (Edipus complex, but 
they have not. 


Finally let us recall why Freud 
the Œdipus complex. In the Greek story King Œdipus killed 


his father Laios and took his mother Jocasta to wife, by 
whom he had four children. This legend, which exposes so 
clearly the wishes existing, according to psycho-analytical 
evidence, in every human being, is witness at the same time 
to the fact that these wishes are not a mere invention of 


modern psychology. 


named the child's first love 
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the child while dominated by the Edipus complex. This 

section—perhaps the most important—of mankind’s 
sexual development lasts roughly from the second to the fifth 
year. A main characteristic of this stage is the re-grouping of 
the sexual instincts, so that the genital organs begin to take 
the leading part in the sphere of sexual satisfaction. Another 
important manifestation of this period of development is its 
rich and intense emotional accompaniments. We saw that 
the child at this age is already capable of passionate love, 
and also of wild jealousy and hate. We considered the fact 
that such hostile emotions, felt towards rivals, lead to serious 
mental conflicts, since they are turned against just those 
persons whom the child otherwise loves with all its heart. 
This conflict of feeling is the prime cause for the banishment 
of the child’s first love, and all that is comprised in it—in 
other words, the CEdipus complex—into the unconscious. 
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Yet not only paternal prerogatives, but also the child’s 
physical immaturity, ensure that the child’s love must 
remain for ever unsatisfied, and repression is called in against 
this inner fiasco. 

We shall now examine the third main motive for the 
repression of the Œdipus complex. This third factor is partly 
intermingled with the others, but its origin is strictly quite 
Separate, and we must go a long way back to find it. First of 
all, I must recall the observations made in the first chapter, 
as to the aboriginal, most primitive instinctual disposition of 
the infant. The first stage of development is characterized by 
the fact that the various sexual instincts seck satisfaction 
independently of each other, and this satisfaction is achieved, 
in great part, without aid from the outside world. At this 
stage, accordingly, the infant has no need of anybody parti- 
cular to love, in order to gratify the wishes arising from its 
primitive sexuality.1 This comes about the more easily, in 


he generally accepted theory in the 


early thirties. Since then important developments have taken place, 
among them that outlined in A. Balint’s ‘Love for the Mother and 
Mother-Love’ (International Journal of Psycho-Analysis 1949, XXX, 
P. 251; the German original appeared in 1939). For present purposes it 
is only necessary to note that in that paper the author calls attention to 
the ‘archaic love’ between infant and mother, ‘the fundamental con- 
dition of which is the complete harmony of interests’. This earliest 
pattern of love is an entirely ‘selfish’ one, because there is no occasion 
for ‘unselfish’ recognition of another self and another self's interests. No 
knowledge on the infant’s part of external reality is required. The 
pattern may occasionally recur without harm in later life, e.g. during 
sexual intercourse, but the dangers for both infant and mother of pro- 
longing it as the preponderant form of relationship, beyond the infantile 
situation, are plain; one of them is the emergence in the child of excessive 
auto-erotism, referred to in the present text. The author, who recognized 
the archaic attachment to the mother as the first form of human 
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that at this age the infant regards the part of its environment 
which is essential to its needs and is in fact at its disposal— 
e.g. its mother's breast—as part of its own self. 

On this foundation is built in a child that attitude towards 
itself which we may term self-love, or, more technically, 
narcissism.t 

Thus, a child's first love-object is itself. Although it later 
learns to love others too, yet it remains true to this first self 
love all its life long. Narcissism may properly be regarded as 
the sexual component of the instinct of selfpreservation. In 
every disappointment in love, or in any other loss—even in 
disturbance of physical health—we seek a refuge in this 
emotion and find consolation in it.? 

It would take us too far from our path to explore the 
important problems of narcissism in detail. It comprises a 
large and significant group of manifestations of which I only 
wish here to select one part: the aspect of childish narcissism 
connected with the genitals. 

Freud demonstrated that the sexual organs take over a 
leading réle, becoming the main conduit for the sexual 
stimuli arising from various sources by the third or fourth 
relationship, would no longer regard auto-erotism as the infant’s 
primary state, and this advance in insight has many important conse- 
quences; these however do not vitiate the general observations and 
conclusions given in the present work. 

1 The term narcissism is derived from the Greek legend, in which it 
is told that a beautiful young man named Narcissus was so attracted by 
his reflection, as he leant over the water, that he tried to embrace it, and 
falling in was drowned; but the gods changed him into the narcissus 
which grows by the waterside. 

* In old crude comedies we often find tragi-comic Situations where a 


sudden toothache or colic kills all other emotion 


i in the fiery suitor or 
fond bride. 
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pears The great significance of the genitals is particularly 
manifested in the self-gratification (masturbation) which 
recurs at that age with renewed vigour. 

p We have already discussed the significance of masturbation 
m connection with the (Edipus complex; let us now con- 
sider what this method of satisfaction signifies from the 
standpoint of the childish ego. For one thing, we may say 
the same thing here as of thumb-sucking, that genital mastur- 
bation is a form of satisfaction which makes the child 
independent of its environment. This is the main foundation 
for that high regard which a child feels for its own sexual 
Organs. Since Ferenczi's investigations on genital develop- 
ment, this aspect of the matter has been still further 
illuminated from another side. According to his theory 
the genitalia acquire the principal róle by absorbing the 
excitability of the other erogenous zones. He says "The 
erogenous parts of the body confide their functions, in the 
course of development, to the genitals as a sort of managing 
director, so that the latter become responsible on behalf of 
the whole organism for the discharge of sexual tension. In 
this way the sexual organ comes to represent the whole 
pleasure-giving properties of the body. The most important 
consequence of this centralization of the discharge of sexual 
tension is, in the mental field, that the child's love for its 
own self finds primary expression in a high valuation of its 
own genitals. One might, in fact, say 'the child loves its own 


sexual organ like itself". 
The following little anec 


this narcissistic estimation fo 
celebrating the promotion of a newly-fledged subaltern, 
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the little boy stood in front of him and admired his sword. 
Then drawing himself up he announced proudly ‘I’ve got a 
wee-wee too! 

The narcissism associated with the genitals arouses a 
child’s interest in the sexual organs of other people. This 
finds expression in researches which are on the one hand 
pleasurable, but on the other lead to bitter disappointments. 
Comparison with the large penis of animals or adults casts 
the first shadow over a child’s self-confidence. It is true that 
a boy consoles himself with the thought that his own member 
will grow big in time, but the very acknowledgment of this 
consolation is a bitter pill to swallow for a small child who 
was rejoicing in his own adequacy. Anyone may have noticed 
how to children at a certain age—usually about three or 
four—the remark ‘Later on, when you're grown-up. . .' is 
unwelcome. Often they answer in tones of heartfelt con- 
viction ‘But I'm grown-up now’. That ‘later on’ implies the 
unacceptable fact that the child is ‘still little’, and so cannot 
compete with the grown-ups. 

The first consequences of this comparison with the great 
advantages of grown-ups are as a rule envy and anger, 
which however are allied with respect and admiration. An 
instructive example of this is the story of a boy of four, who 
one day saw his father’s penis. He exclaimed in surprise 
“Goodness, have you got one too?? Some time later he 
began to play with his hand in his father’s trouser pocket. 
When the latter asked him what he was feeling for, he 
answered with some confusion, ‘I didn’t mean to tickle you, 
I only wanted to rub it away.’ Later the parents noticed 


that the boy took uncommonly long in the lavatory. His 
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father went in to him, and the child greeted him with 
the words ‘Look, I have just the same sort of trousers as 
you’. 

The child’s first surprise exclamation may be considered 
as merely expressive of astonishment. But in wanting to ‘rub 
it away’ there is already a sign of hostile fecling, and the 
remark about the trousers being the same finally shows 
clearly that the little would-be master is not willing to 
abandon his competition. I know of a similar instance in the 
case of a little girl of three, who once when she saw her 
mother’s breasts at first admired their size, and then said 
‘TIl take them away from you’. She was successfully soothed, 
however, by the assurance that she too had breasts which in 
time would grow just as big. 

We see from these examples that 
mixed feelings in children, and evoke the struggl 
for maintaining their faith in their own completeness and 
adequacy. But this faith becomes more and more threatened. 
A breach in childish self-confidence is already made by the 


mere realization that there are beings with a larger penis; 


this is the unavoidable consequence of acquaintance with 
the facts of external reality. But education, too, does its part 
in shaking a child’s faith still farther. As a rule it is unsparing 
with open and hidden attacks on à child's sexual organs. It 
are to find parents or nurses, when they 
want to break a child's habit of masturbation, or the bed- 
wetting often accompanying it, saying that they will cut off 
the penis or the offending hand; others again prophesy 
dire consequences of disease, idiocy, stunted growth and 


so on. 


such comparisons rouse 
e in them 


is by no means r 
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Parents are often surprised at the way in which children, 
who have been happy, frank and bold up to the age of three 
or four, then turn quiet, reserved and timid. They have no 
idea of the cause of the change. Least of all do they suspect 
that it originates in the emotional shock felt by the child 
when it is led to believe that masturbation, which heretofore 
it has regarded as a simple and natural way of obtaining 
pleasure, may bring in its train ruin, disease, and for a boy 
even the loss of the penis itself. The child is faced here with 
an apparently insoluble dilemma. The genital organ 1$ 
precious to a child on account of just that pleasure which the 
adults try to take from it with their menaces. 

We can only estimate the full import of these open and 
veiled threats when we realize that it is just at this point 
that the child is most vulnerable. Just as a vain man regards 
the most trifling lack of attention towards him as a real 
insult, the child feels it as a serious slight if it so happens 
that the existence of his member seems to be disregarded. 
This high esteem for his genitals is thus at the root of the 
exaggerated susceptibility to anxicty, under pressure of which 
a child will take as an attack or a threat even things which 
are by no means so intended. 

An example of this is the following story of a small boy 
aged about two and a half. To make the point clear I must 
mention that he was a great thumb-sucker, and—probably 
because of this—hardly masturbated at all. It became 
necessary to operate on him for rupture, and he was care- 
fully prepared for the event, but so 25 not to frighten him 
too much the word ‘cut’ was avoided, and all he was told 
was that ‘his tummy would be put right’. 


But—strikingly 
68 


THE CASTRATION COMPLEX 
enough—the child nevertheless said himself that he was 
going to be put right by the barber with his scissors. On the 
day of the operation this conversation ensued: the child, 
while he was being dressed, took hold of his penis and asked 
his mother ‘What is this? "That's what you do wee-wee with’. 
‘It's the wee-wee? ‘Yes’. ‘Will they put it right too?’ ‘No, it's 
quite all right. It doesn’t need putting right’. The little boy 
repeated his last question several times, and on being always 
reassured in the same way went off quite happily to the 
nursing-home. 

The striking feature in this example is that the child 
showed no worry about his tummy, but was only frightened 
for his penis. And it is also noteworthy that this was the first 
occasion when he felt the necessity of giving this part of his 
body a separate name. Such christening is however a sure 
sign of increased love and attachment. 

This illustration shows clearly how t 
preservation is made to serve the purposes of 
principle. The child instinctively tries to safeguard that part 
of his body which seems to him most precious as a source of 


pleasure. 
The fact that severe anxiety about the penis can be 


aroused in boys so easily has yet another root however, which 
although secondary is nevertheless important; this is the 
child's aggressiveness. The little boy who reacts to the sight of 
his father’s penis with the impulse to take it away from him 
has good reason to suppose that his father is capable of 
punishing him for this wish in like fashion. At this point the 
fear for the penis—the so-called castration complex—links up 
with the (Edipus complex. This form of the castration 
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complex applies naturally only to boys. We shall consider 
later what corresponds to it in the case of girls. 

The little boy finds that his longing for his mother may 
lead to an erection. This is the more so, because the mo 
intensive masturbation occurring at this age is especially 
linked with these phantasies. Masturbation-phantasies are 
among the most deeply repressed contents of the mind, 
which as a rule can only be recovered by very thorough- 
going analysis. In the analysis of these phantasies Freud 
discovered the fear of castration as the most powerful motive 
for repression of the CEdipus complex. | 

Two powerful sets of feelings evoke this anxiety, S° 
significant in its later repercussions. One is grounded in the 
child’s self-love, which reaches its peak in his high regard for 
his penis. Under the influence of the CEdipus situation the 
penis, which heretofore was only a means for narcissistic 
discharge of pleasure, acquires also an important significance 
in respect of love for others. The little boy experiences 
erection when grown-ups fondle him; he especially likes to 
show off his member before his mother, and, last but not 
least, phantasies connected with his mother accompany his 
masturbation. These feelings we may call the positive group: 
undisturbed self-confidence and happy love. 

To the second group belong the rivalry arising from com- 
parison and the wish to take the larger penis away from 
others. This covetous wish is in the Cdipus situation directed 
particularly against the father. The emotions about the penis 
lead to the result that the child takes the rejection of his love 
as a belittling also of his penis. For the little 1. 
his father’s preferential position with his m 
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consequence of his possessing a larger penis. Thus his love 
engenders in him the same wish as does his nárcissistic 
sensitivity; namely to get the father’s penis for himself, so as 
to win his mother. This, then, is the set of negative emotions: 
threatened self-confidence and envious hate towards the father. 

In discussing the (Edipus complex we saw that the child 
wishes for the death of its rival. Now we can add that this 
wish, in the case of a boy, implies the castration of the father. 

Having regard to all this, it becomes readily understand- 
able that any threat directed against a child’s physical 
integrity may have such a frightening effect. Like a criminal 
who sees the police after him everywhere, the child under 
the weight of his guilty conscience expects his deserved 
punishment from every quarter. But this punishment, for the 
little primitive being who thinks in the fundamental terms of 
‘an eye for an eye, a tooth for a tooth’, can be nothing else 
but castration. This is the third motive we ‘mentioned—and, 
we may certainly add, the decisive one—for the repression 
of the (Edipus wishes. Love and narcissism here stand in 
opposition. Repression denotes the victory of self-esteem over 
love. The little boy renounces his mother, so as to preserve 
his penis intact. 

Since I am her 
very rarely reach the level 
scope of a book such as thi 


vincing evidence available from a ful 
illustrate from ethnological examples how general to the 
human mind, and how far-reaching, are the emotions we 
have just discussed. For we may deduce from ethnological 
evidence that the drama which takes place today in our 
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children's unconscious minds was at one time stern reality. 
In prehistoric times the father was actually slain by his sons 
when they grew up; the deed was done so that the sons 
might acquire the women (their fathers’ wives, i.e. their 
mothers) for themselves. A strikingly convincing survival of 
this primeval struggle is the custom still existing among some 
peoples of partially mutilating, or in some way marking, boys 
at the stage of puberty before they are admitted to the circle 
of grown men. The process is very often, and probably 
originally was always, performed on the sexual organ. It 
is carried out, by sons who have become fathers, upon 
their own boys who are approaching manhood, in order to 
frighten the latter from the assault planned in the past by 
these fathers upon their own sires—for which they had been 
penalized in the same way. | ‘ Aa 

These initiation rites for the youths are thus as it wend z 
counterpart of the battles in the ‘primal horde, from which 
another direct offshoot is the rite of slaying the king. In this, 
the holy king or priest has to slain, when his vigour 
declines, as a rule by his successo. with some peoples the 
favoured son or nephew must be both successor and execu- 
tioner of his father or uncle). In this way it is secured 
that the important post is obtained by young and vigorous 
candidates. Analysis of these customs however clearly demon- 
strates that the power by which the king assures the well- 
being and increase of his people is the power of procreation. 
According to our theory, in the primal horde one powerful 
father held all the women in subjugation to himself, and 
accordingly the perpetuation of the race depended in the 
literal sense upon his potency. The belief.in the miraculous 
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Powers of kings is thus only a reflection of the powenof the 
original procreator: The ritual slaying of the king corres- 
Ponds psychologically, and also in a certain sense historically, 
with parricide. 

I have been obliged to retail these somewhat gruesome 
ES incredible facts, in order to be able to give an idea of 5^ 
ms significance of tlie active and passive castration phan- 
tasies for both individual and social development. And my 
outline was further necessary to make intelligible the burden 
of guilt which weighs upon the small boy when he mastur- 
bates. We saw that the phantasies which arouse guilt and 
the fear of retribution! are most closely connected with 
masturbation, Yet just this anxiety Often drives a child to 
still greater indulgence,.since he feels compelled to keep on 
Convincing: himself in this way of the fact that his member 
1s still intact and capable of erection.“ 

Education is faced here by a conflict which it can hardly 
mitigate, but which, if unnecessarily intensified, may have a 
very damaging effect on the child’s development. It is most 
important that parents nd teachers should have tact in 
dealing with the problem of masturbation. For this purpose 
we must in the first place try to get a clear idea as to what 
masturbation exactly is. This is a point still clouded by 
obscurity and for that reason also the subject of widely 
differing views. Even among the educated classes the belief 
still goes deep that masturbation is somehow an especially 


dangerous and damaging thing (as witness, for example, the 
. Many seriously believe what they 


t the illnesses that may result. But 
that their opposition 


expression ‘self-abuse’) 
tell their children abou 
educators should.be brought to know 
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to masturbation is motivated not so much " T phan- 
itself as by its accompanying unconscious P "E 
tasies comprising, besides wishes "oe Pe. the pro- 
person, merciless impulse towards the Fio we minds of 
found feeling of guilt which survives also in ht judgment 
adults, and hinders the latter from forming a rig 
of children’s behaviour. x understanding and 

Yet, even if we can set aside the misun it we are still 
ignorance brought about by our own repressions, referred to 
on doubtful ground. The problem of edupatiats navoidably 
in the first chapter, ‘how far repression ; ed how muc 
required for the maintenance of our culture', i.c. hildren, İS 
restriction on instinct must be demanded of our sturbation. 
nowhere so Sharply posed as in the matter of Bm rbation is 
It seems almost as though the prohibition of mas ae hand 
a mainstay of our system of upbringing. On the 0 ther area 
one may readily observe that there is almost e i between 
of the mind where Sanctimoniousness, the division contrast 
what may and may not be spoken of, and the ced. It 
between the children’s and adults’ world, is so pronoun f the 
Seems therefore that masturbation lies at the eoe 
Worst conflict between instinctual disposition and the p 
tion to civilization, Psycho-analysis is indeed far from by 
found the Perfect concordat for this struggle. Yet we can Y 
now formulate a few guiding principles which, it is to 
hoped, may help towards a happier issue. 
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adults takes first place, and thus masturbation must be 
allowed its due importance as an essential stepping-stone to 
neal sexuality. Yet how great this ‘due importance’ should 
be is a practical question not easy to answer. We may, 
however, in general terms assign to it a measure of self- 
gratification which will not restrict the child's capacity for 
bs current tasks of life (school, play, companionship etc.) ; 
this much should be tolerated, for the complete absence 
of masturbation is as much a sign of disorder as is over- 
indulgence in the practice. If, that is, as a result of frightening 
deterrents (which are often coupled with the stimuli which 
lead to masturbation) genital satisfaction apparently fails to 
develop in a child, we may be sure, in view of all we know 
about the nature of instincts, that the obverse of the medal 
will not be lacking, and that the child, in place of the normal 
outlet which is denied him, will find other and devious means 
of satisfying his sexuality. 

It may be objected here that sublimations are just such 
deviations, i.e. alternative means of discharge for sexuality. 
It is quite true that we must all sublimate; such solutions of 
life's problems as school, games, companionship, work, are 
in great part carried through by means of sublimated sexual 
energy. But should sublimation be the sole aim of education? 
Even assuming the possibility of a complete sublimation of 
sexual energy before the marrying age (which is the question 
at issue, since after that everything is again permissible), 
we must ask ourselves whether happiness, satisfaction, and 
not just as important things. 
hroughout his publications that a 
urotics he treated were endowed 
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with considerable intellectual gifts, and possessed a moral 
sense above the average; and in the sexual sphere they had 
allowed themselves too little rather than too much freedom. 
In order to cure them it was necessary to demolish partially 
the sublimation they had achieved, so as to re-establish, with 
the sexual energy so liberated, their previously diminished 
ability to enjoy life. There is now so much experience avail- 
able on this point that we may safely say that overdone 
sublimation of instincts leads cither to illness or to loss of 
enjoyment of life, often making things intolerable not only 
for the individual concerned but for the people surrounding 
him. And sublimations in themselves are not always valuable. 
How many children, for example, are with pain and grief 
„taught music when they obviously have no talent for it, oF 
in other ways are forced unnecessarily into a pattern which 
does not fit them. And worse harm than is done by enforced 
learning is caused by exaggerated and over-strict standards 
of morals and manners. Beginning with the dress which must 
not be dirtied, right up to sexuality which must be suppressed 
and ignored, we establish seemingly impassable barriers, 
which shut children off from all simple enjoyment of life. 
The whole world seems to them ruled by a strict governess, 
who says *We are not put here to enjoy ourselves’. 

Yet, having pleaded for the cause of natural joy in life, 
we must pause to hear the other side, and consider why 
those concerned with upbringing are so perturbed over the 
matter, and so sure that any indulgence in masturbation i$ 
dangerous for a child's development. This apprehensiveness 
is at bottom no more than an acknowledgment of the fact 
we have already emphasized, that we are concerned here 
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with a powerful and almost invincible manifestation of 
instinct. Educators seem convinced that masturbation is 
something so pleasurable that if it is allowed free play it 
must lead to immoderate indulgence. On this account it 
seems to be generally accepted that one cannot go too far in 
efforts to suppress the practice. Those in charge of children 
take the attitude of the gipsy who beat his son every day, 
whether he had done wrong or not, because, as he said, the 
days when he had done nothing would make up for the days 
when he had not been found out. In fact, there is almost 
nothing which is so easy to keep secret as masturbation. 
Educators are well aware of this, and hope by threats to 
ensure that a child will police its own activities. 

So the practical question which forms a real background 
to educators’ fears may be put thus: how can one combine“ 
leniency towards a child with prevention of its falling into 
excessive indulgence in masturbation? But instead of replying 
directly, I shall substitute another question, and say ‘what 
are the causes of a child’s excessive masturbation?” 

To be able to answer this I would recall that masturbation 
but a complex psychical per- 


is no simple physical activity, 
ntribution from phantasies 


formance, deriving a main co 
representing the child’s first love. We know, too, that these 
love phantasies are constantly under the oppression of 
anxiety and guilt. Masturbation is not only the natural 
concomitant of the phantasies themselves, but the consolation 
for the painful feelings which go with them (just in the same 
Way as we have seen in connection with thumb-sucking). 
Thus the greater the burden of fear and guilt, the more needed 
is the consolation afforded by masturbation. It follows that 


77 


THE CASTRATION COMPLEX 
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it is by no means certain that freedom to indulge can alone 
be the original cause of excessive masturbation; menaces and 
frightening deterrents may easily have the same result. 

Another important cause is petting and spoiling. Many 
people maintain that spoiling and freedom are the same, but 
in reality they are fundamentally different. To spoil a child 
means, in fact, that one holds out to it the expectation of 
fulfilment of just such wishes as can never be fulfilled. 
Strangely enough, anxiety may be aroused by indulgent 
spoiling as much as by threats and prohibitions. This 1s 
partly explicable by the fact that pampering and fondling 
often go hand in hand with strict forbidding of masturbation, 
but partly also by the unfulfillable nature of children’s 
wishes. We must not, that is, forget that a child longs for 
more than it can, with its immature development, achieve. 
Love-games in bed, playful references by the mother to her 
‘little husband’ or by the father to ‘his little wife’, all in the 
last resort constitute for the child a demand beyond its 
capacity. For the child the thing is far too important to be 
taken as a pleasantry. Thus spoiling, over-indulgence, both 
for boys and girls deals in effect a blow to their narcissism, 
and in the case of boys evokes anxiety about the penis. 

While castration-anxiety is related originally to the father, 
under the effect of the Edipus complex, indulgent spoiling 
results in an important change in the content of this anxiety. 
Where there is no opposition, the boy feels in effect that the 
main danger comes from his mother instead of his father— 
for itis she who, by not treating him as a full sexual partner, 
shakes his confidence in himself. He cannot be a real man; 


if his mother does not accept him as such, So we see that 
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the father who retreats before the advance of his small rival, 
end yields—even jokingly—his place with the mother, is 
doing the child as little service as the parent who sternly 
cuts down his son’s attempts to appear a man. 

Thus we may recapitulate our advice about mas 
as follows. It should be permitted up to a certain point, that 
is, so long as it does not injure a child’s capacity for social 
development. But to keep it within these bounds, we must 
take care that neither by over-strictness nor over-indulgence 
is the child driven to find relief through excessive self- 
gratification, If we observe that a child's masturbation seems 
over-intensified we should not react with threats or punish- 
ment, but first try to find out exactly ‘what the child is doing 
it for’. Of course this cannot always be ascertained or pre- 
vented. A departure of the parents, an unwonted sleeping- 
arrangement, even a new and stimulating kind of game, 
may motivate intensified masturbation. Since in such cases 
it is usually only a matter of temporary changes it seems wise 
to take no particular notice, and only to interfere where a 
more permanent change in a child’s behaviour seems to be 
involved. And here, too, tact and gentleness are of the first 
importance. As we have secn in connection with thumb- 
sucking, we need here also to make every effort to ensure 
that a child’s world is made enjoyable to the child. We should 
never lose sight of the fact that masturbation is not a 


deliberate naughtiness, but a help provided by nature against 
yearning misery, fright, loneliness, or the excitement induced 
in a child by over-done fondness. So the first thing to do is 
toremove the causes which make a child need this consolation. 
Only then can we effectively set about reducing the excessive 
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preoccupation by means of admonitions, distractions, €x- 
planations, rewards for self-control, and so on. 

' Let us return now to the theme of castration-anxiety. AS 
we have seen, a strange process is in operation here, which 
leads in the end to the result that both parents become objects 
of anxiety for the son. He fears castration from his father on 
account of his own aggressive desires. But the mother too 
plays the róle of one who may castrate him, since she does 
not acknowledge his full manhood; here the child is frightened 
by the immoderation of his desires, to which he is not yet 
equal. This is the root of the fear of women, which influences 
the attitude towards women of the whole male sex. Woman 
as a creature of riddles, mystery, ruin, and terror is the 
direct offspring of the castration complex united with the 
Œdipus complex. 
In this connection I must mention yet another feature of 
femininity which is frightening to a little boy—the female 
genitals. One of the most general beliefs of childhood is that 
there is only one kind of sexual organ, the penis. It frequently 
happens that when a small boy sees a little girl naked he 
either disbelieves his own eyes or offers consolation with the 
remark that ‘it will soon grow’. The consolation is naturally 
in the first place for himself, for the fact that there are people 
who have no penis is so alarming for a little boy that he 
tries to mitigate it somehow for his own reassurance. AD 
expedient, based similarly on self-deception, for dealing with 
this discovery is for a boy to suppose that he himself was 
originally a baby girl, and turned into a boy as he grew 
bigger. He hopes therefore that little girls are only belated 
in this process. When he finally becomes convinced that the 
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difference between the sexes is unalterable, this knowledge 
greatly contributes to his taking seriously the threats of 
removal of his penis, etc., which earlier he perhaps thought 
incredible. The female sexual organ appears to him as a cut, 
a wound, and the girl a creature who has been punished ` 
for masturbation by mutilation. 

Little girls react differently in many respects to the 
difference between the sexes. When a little girl sees a play- 
mate’s or brother’s penis she concludes without hesitation 
that he has something which she does not possess; and she 
envies it. It is often told, either as a joke or a true anecdote, 
how a small girl on seeing a boy passing water exclaimed 
wistfully ‘How very convenient! 

A mother of a two-year-old girl related the following 
amusing but instructive incident. After the birth of a baby 
brother the little girl began an odd game while being bathed. 
She took the bath-thermometer and first put it between her 
legs, then held it against her abdomen, and finally threw it 
crossly away, exclaiming ‘It doesn’t fit!’ 

Another mother one day found her little girl, who was 
aged two and a half and had two elder brothers, crying 
bitterly in a pool in the bathroom. When asked why she was 
so upset, the child replied ‘Mummy, when shall I be able to 
do my little job like the boys? I keep trying, but I never 


manage it’. 
And a little girl, also about two years old, was caught by 
her mother earnestly trying tO «make? a penis for herself 


with a pencil. j 
We cannot but be struck by the fact of how comparatively 
readily and frankly little girls express their feelings about 
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the penis, whereas little boys usually seek refuge in denial 
of the facts. The explanation is not far to seek. Anxiety, fear, 
plays a much smaller part with girls than with boys. The 
girl, in fact, has nothing to lose; her fright, so to speak, 1s 
already behind her. Rather, she is envious and hurt because 
she has not been properly completed. For since children at 
this early age have no clear notion of the limits on the power 
of grown-ups, they believe with conviction that the lattes 
could help the situation if they only wanted to. Little girls 
in fact suppose, just as do little boys, that everybody must 
have a penis, and they believe their mother has one too and 
has only behaved like a cruel stepmother in not letting her 
little daughter have one. 

This hostile feeling of grievance against the environment 
which in the first instance is expressed in hate and reproaches 
towards the mother, finally brings out a feeling of anxiety 
and guilt in girls, too, as do hate and envy of the father 1? 
boys. But there remains the difference, that the boy 35 
threatened by the risk of losing something that he does 
possess, whereas the girl is requiring something she has 
never had. Thus the girl’s anxiety is purely fear of retaliation 
on account of her own aggressive desires, while in the boy 
there is additionally a proneness to anxiety in reference to 
the most precious part of his body. The envy felt by girls 
incidentally contributes to the intensity of the fear of the 
female sex felt by boys, which has been mentioned above. 
It is also at the root of the spiteful and predatory attitude 
towards men in general which is apt to be displayed on 
occasion even by the most loving women. 


'The dissatisfaction of the small girl with her own sexual 
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organ has an interesting repercussion on her narcissism. We 
have spoken of the fact that genital masturbation is the 
source of narcissistic high esteem for the sexual organ. How 
os this esteem fare in conjunction with dissatisfaction over 
SN organ? We may conjecture that feminine masturba- 
tion is perhaps never so highly pleasurable as in the male 
Case, and that for this reason the predominance of the genital 
zone is not so pronounced in the female sex as in the male. 
The phenomenon of feminine vanity supports this hypothesis. 
The difference between feminine and masculine vanity is 
that in the boy, in spite of the threats hanging over him, the 
genitals are the main vehicle for his narcissism, while in the 
little girl this rôle is undertaken by her whole body. Boys 
yearn for long trousers, a collar and tie, etc., so that they 
may be looked on as men; little girls are little coquettes and 
mean to be, as they are, ‘attractive’. The characteristic 
feminine vanity shows itself as a rule very early on, and is 
probably a defence against the feeling of defectiveness. 

Having regard to all this, we may better understand why 
such an apparently disproportionate emotion is aroused in 
little girls if a mother too strictly and too early opposes their 
manifestations of feminine vanity. It matters just as much 
to a little girl that she should be attractive, as to the little 
boy that he should be regarded as a man. It is not easy, 
indeed, to find the golden mean here. Just as the boy must 
keep in mind that as yet he js little and has still to grow up 
and learn, before he can be a man—and yet must not feel 
that the struggle for manhood is hopeless; so does every 
little girl need to be able to believe that she is attractive, 
although at the same time we have to let her recognize the 
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deficiencies which must be made up before she can succeed 
in the full róle of a woman. This self-confidence can never 
be harmful to a little girl, and indeed it is justified, since 
every woman is attractive to the man who loves her. To 
even the plainest woman can come the knowledge that she 
is attractive, if education in self-depreciation has not de- 
prived her of her natural armoury. 

A mother noted in her diary that her three-year-old 
daughter went into tantrums of rage if she ever looked into 
the mirror at the same time as her child. And she never 
wanted to get dressed when her mother was there, but would 
sooner struggle, for however long, alone with her buttons 
and fastenings. This odd behaviour dated from an occasion 
when her mother had countered some praise from a passing 
stranger by saying ‘Don’t take any notice of what the lady 
says, you’re not very pretty really’. The child reacted quickly 
against her mother’s deprecatory remark, and as the upshot 
showed, ‘turned against her’ in a very unexpected way. 

It is not easy to see why such moderate, even trivial, 
‘educative’ measures should be able to evoke such strong 
hostile reactions. And yet such instances are by no means 
rare, especially in the relationship between mother and 
daughter. We have observed already that little girls feel 
rivalry towards their mother, because of their love for their 
father, and that they look on her in this respect as an enemy; 
added to this is the reproach to the mother for not having 
given them a penis. If, then, the mother acts in such a way 
as to deprive the little girl of her great consolation, that 
without being a boy she is still attractive, the child's anger 
begins to look fully justified. 
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the little girl’s grievance against her mother for not 
asd M os her as complete as a boy is still rather 
cisely at ius; do little girls direct their complaints pre- 
cea i inst the mother, and why are they so difficult to 
dud ees they learn that their mother herself has 
Ee. E One little girl, for example, who already knew 
E a res come from, said to her mother ‘If you had only 
zm E bit longer in your tummy, I'd have grown one’. 
A s narcissistic grievance seem an insufficient explana- 
i 4 I e may suspect that the person of the mother herself 
inus M significance here. It is the love for her mother that 
Pines ne gravest difficulty for the little girl. For the 
a ghter, Just as for the son, the mother is the first and most 

portant object of love. The very first love both for boys 


and girls originates at the mother's breast. But while the 
that one day, when he 


and take his father's 
e that she 


boy can at least imagine in phantasy 
is grown, he can marry his mother, 
place with her, the girl must early become awar 
can never mean as much as a man to her mother. And soon 
comes the knowledge that men in general receive greater 
regard, and that most parents want especially to have a son. 
Remarks such as ‘it’s only a girl’ have made many childish 


hearts heavy. 
All these disappointments tend directly towards making 
exchanging it for love of 


the little girl give up her first love, 
the father. Yet this is a case of ‘easier said than done’; the 


path to the goal of womanliness js indeed a thorny one, 

leading through narcissistic sufferings and disappointments 

in love. Nevertheless, the girl-pilgrim’s progress to this point 

is accomplished quite early. She renounces the wish to be 
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husband to her mother, and wants instead to have a husband 
for herself, as her mother has. A pretty example of this is a 
remark reported by the mother of a five-year-old daughter, 
who had taken to neglecting her little girl-friend in favour of 
a small boy. When questioned by her mother about this, she 
asked in turn, ‘Well, Mummy, who do you have most fun 
with, Grannie or Daddy?’ j 

It is interesting about this answer that although the little 
girl was asked about her friend, she answered as though she 
had to defend herself against a charge of disloyalty towards 
her mother. The mother had in fact left her own mother 1n 
order to live with ‘Daddy’, and so the little girl, too, could 
love a boy instead of her female friend (the equivalent of the 
mother). Behind it lies the reproach ‘you have preferred men 
(Daddy) to women (me), so I too may prefer men’. 

The wish to be a boy stems therefore not only from hurt 
narcissism, but perhaps even more from the wounded love of 
the little girl for the mother, whom she wants for herself just aS 
much as a boy does. Thus it happens that, even before the 
mother is seen as a rival to the daughter, a feeling of enmity 
arises in the little girl, which is nothing else than the anger 
of a finally rejected lover. We may summarize this by saying 
that girls, like boys, feel *man-like in their love for their 
mother, and they envy boys because they have more pros- 
pect of attracting their mother. 

Let us now try to trace the obscure development of little 
girls a little further. The little girl in her anger turns from 
her mother, and for a time hopes that her father will fulfil 
her wishes and needs. Since children at an early age know OF 
suspect that a mother gets babies from the father, the original 
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wish changes into a longing which comes nearer to reality, 
namely that the father will also present the little girl with babies. 
We E not be deluded, in dwelling on the agreeable aspect 
x. situation, into forgetting that the little girl's wish for 
^is T has as yet little to do with love. She wants babies in 

rst place as a compensation for the missing penis.! 

This is why small girls are in such a hurry in the matter. 
I once overheard a conversation between two five year olds 
9n the point. The boy, who had recently learned how babies 
Come, tried to console his girl playmate who wanted above 
a to be a boy. ‘Don’t cry over not being a boy’, he said, 
later on you'll be a Mummy’. But the little girl was not 
satisfied with this glimpse of a brighter future, and answered 
sadly ‘But at present I’ve got nothing at all in my tummy, 
only earth’, (The little girl understood that in order to get 
a baby the mother received a seed in the way it is planted 
In the earth.) The boy was a boy already, while she had to 
Wait so long before she could be a mother. At another time 
she expressed her feeling quite clearly, saying ‘While I'm 
little I want to bea boy, and when I’m big Pll bea Mummy’. 

It is asking far too much of a small child to be content 
with a promise for the distant future, and so it comes about 
that as a result of the non-fulfilment of the wish for a baby 
the little girl goes back to her original wish, that is, she 
again wants to be a boy. So we see that while the boy is 


always animated by the same wish, to be a man, the girl is 
attitude towards the child is probably the 
m which decrees that a woman may 
ty when she has borne a son. 
elves, women may take 


1 This original, primitive 
foundation for the widespread custo 
only take her full place and authori 
Through sons, who are indeed a part of thems 


rank with men. 
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swayed this way and that between the masculine and 
feminine ideals, and truly has a hard time in being put on 
the right track by a succession of painful lessons. 

In the course of all these struggles and longings the girl, 
too, finds consolation in masturbation. Just on this account 
everything that has been said about the educational approach 
to masturbation applies to both sexes, in spite of the probably 
differing significance of the sex organ in boys and girls. With 
girls, as with boys, we must watch lest they are driven to 
excessive masturbation by wounding of their self-esteem or 
by too much fondling. In them, too, masturbation is bound 
up with love-phantasies (the CEdipus complex) and nar- 
cissistic phantasies of greatness (arising from the complex of 
penis-envy). Girls who suffer acutely from the fact of not 
being a boy create the feeling of having a penis by masturba- 
tion of the clitoris. Childish phantasies of pregnancy are just 
as frequent.* 

Those who have the upbringing of children have to try, 
by loving and tactful treatment, to reduce the disappoint- 
ments suffered by a little girl to their true proportions. She 
must feel happy enough with her lot as a little girl to be 
able to bear the fact that she can never be a boy, and has 
to wait for a long time yet before she can become a mother. 
It is a bad and frequent mistake, however, to try to lessen 


1 After a psycho-analytical lecture in Berlin, before the Society for 
Sexual Reform, the lecturer had questions from a number of women as 
to whether masturbation could cause pregnancy. This remarkable feat 
has its roots in the masturbation-phantasies of little girls, wherein they 
wish to be their father’s wife and have babies by him. The counterpart 
js found in the questions of men as to whether masturbation can cause 
impotence. 
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the child’s sense of impatience by making out that ‘childhood 
is the happiest time of one’s life’, as a counter to the 
advantages of being grown-up. Many mothers react to their 
daughters’ tempestuous wish to be women and mothers with 
laments about the burdens and sorrows of motherhood, about 
the domination of men, and even about the father’s brutality 
Pn the pains of child-bearing—without, of course, men- 
tioning the joys for which these trials are the price. This 
generally has for the girl's development the undesired result 
that the primitive wish, to become a man, is revived. Many 
Women of the type that imitates men and hates sex have this 
kind of thing in their history. The mother's plaints have 
frightened the little girl off from the sexual goal of woman- 
hood, and she must at the same time hate men, who do 
Women so much harm; she means therefore to be as strong 
Or as learned as a man, so that she may take revenge. This 
solution can naturally never be a successful one, since the 
most masculine woman will still never be a man. Such 
women are themselves a standing affront to their own self- 
esteem, although it is precisely their narcissism which 
dictates the pattern of their lives. 

Still, the greatest difficulties for a girl lie in the relationship 
with the mother. She loves her mother as every child does, and 
yet mother and daughter persistently find themselves in the 
Position of enemies. The solution of this conflict is a hard 
task for both daughter and mother. The disunity in the 
child’s heart may try the mother severely in very many ways, 
since, alongside an extreme and often burdensome depend- 
ence, it may be expressed in open hostility. Little girls 
frequently, for example, make scornful and derogatory 
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remarks about their mother’s appearance. While the mother 
is the most beautiful being in the world for her son, the little 
girl, both as rival and as rejected lover, seeks to give vent to 
her offended feelings in criticism. Mothers often do not 
recognize the disappointed longing that lies behind the 
apparently unloving behaviour of a daughter, and estrange- 
ment is often the consequence. The mother’s ambivalence, 
too, is apt to manifest itself partly by an exaggerated (because 
guilty) tenderness, and partly in open hostility. In either 
case the danger arises that the daughter, instead of finding 
the path away from the mother towards men, remains tied 
to the mother. Coldness on the mother’s part may, because 
of the child’s unappeased love for her, prevent the requisite 
loosening of the bond between them. The child will still 
eternally seek, even when grown up, for a mother-substitute, 
and bring a childish, immature love to the relationship. Yet 
on the other hand excessive tenderness—since it allows for 
no discharge of hostile feelings—keeps the child in a per- 
petual emotional slavery to the mother, hemmed in by 
potential guilt. 

The amicable loosening of the bond between daughter and 
mother is one of the most difficult tasks of education. For 
only when the framework of primary, masculine love of a 
daughter for her mother is successfully demolished can her 
envious hate towards men be dissipated, and only then is it 
possible for the little girl to grow up into a woman in the 
fullest sense of that word. 

To sum up, we may say that both castration-anxiety and 
penis-envy tend to make love more difficult for the child, indeed 
perhaps even to make it turn from love altogether. In both 
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sexes love seems a menace to self-esteem. For both, love 
signifies the abandonment of the belief in one’s own com- 
pleteness, adequacy, integrity. The boy has to acknowledge 
that he is still little, and as yet no match for his father; and 
the girl must come to terms with the fact that she can never 
be a man to attract her mother, and yet is also too small to 
be a wife to her father. So then, with the help of repression 
of the Edipus-wishes, which cannot in any event be fulfilled, 
self-esteem is preserved at the expense of love. 

One of mankind’s most difficult tasks is to recover, after 
this major retreat into narcissism which ends the (Edipus- 
love, the courage and ability to love again. 
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Chapter Four 


IDENTIFICATION 


I. THE CONQUEST OF THE EXTERNAL WORLD 


o far we have been mainly concerned with the content 

of the conflicts of childhood and we have said very 

little of the ways in which those conflicts are dealt with. 
And, now that we are approaching that side of the problem, 
we must for the time being leave the firm ground of direct 
observation and turn to a more theoretical consideration of 
the means adopted by children for the solution of their con- 
flicts. I have already referred in passing to a few of these 
methods: repression, for instance, and displacement, and 
(something that is akin to the latter) sublimation. Repression 
enables us to blot out of our consciousness any wishes that 
have proved incapable of fulfilment, while displacement and 
sublimation enable some of our instincts to pursue their 
existence in a new and legitimate sphere. In the course of my 
remarks upon displacement I hinted at the existence of 
another method—namely, identificatory thought. I men- 
tioned that displacement is closely related to this peculiarity 
of primitive thought, to the fact, that is, that children from 
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the very first get to know the external world by means of 
‘identifications’. For instance, a small child will regard any 
‘thick mass of material as feces, and any liquid as urine, 
because fæces and urine are things that are already familiar 
to it. One advantage of these identifications is that they 
enable the child to find substitutes for primitive sources of 
pleasure that have to be given up under the pressure of 
education. Thus identificatory thinking is employed for the 
purpose of avoiding what is unpleasurable and obtaining 
what is pleasurable, and it aims at transforming a strange 
and consequently frightening external world into one that is 
familiar and enjoyable. This is the only way (apart from 
direct gratification) in which we can approach the external 
world. And since the relation between the ego and the 
external world is after all the main problem of all educative 
measures, it is worth while examining the phenomenon of 
identificatory thought in all its details. 

The ego, and more particularly the primitive ‘pleasure 
ego’, plays the principal part in identificatory thinking to a 
much greater degree than it docs subsequently, after the 
development of what is called ‘objective’ thinking. For the 


basis for the earliest identifications is not resemblance to the 
object (though naturally this plays its part) but the manner 
in which the object in question enters into relation with the 
child’s instincts. Indeed, this is self-evident: since whatever 


does not belong to our ego is alien to us, and thus the 
starting-point for identification must necessarily be our own 


body or our own instincts.* 
1 After we have taken mental possession of a portion of the external 
world by means of identification, mental material which has thus been 
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Thus, for instance, a piece of brown paper will remind. a a 
four-year-old boy not of a parcel or of anything connected 
with paper, but of fzces—which is bound to strike an adult . 
as an exceedingly forced comparison. In the same way 2 
running tap usually reminds children of micturating. I have 
already in an earlier chapter given the instance of a four- 
year-old boy who identified a soldier's sabre with a penis. 
So, too, the very widespread infantile theory of birth through 
the anus is essentially an identification of the process of 
birth with the familiar process of defecation. (This explains 
how it is that this theory so often makes its appearance even 
when children have been given precise information upon 
the facts.) æ ; 

It is obvious that an external world that has been dis- 
covered and conquered in such a fashion will be to the last 
degree egocentric. And this remarkable picture of the world, 
with the pleasure-ego as its centre, persists in our uncon- 
scious all through our lives and constitutes the basis of the 
anthropomorphism which always lurks in the background 
even of the most objective and scientific thought. 

It is by means of identification that a child makes the 
acquaintance even of its own body. Here the basis for the 
identification is afforded by those organs or parts of the body 
which are at the moment playing the largest part iu the 
attainment of pleasure, either because some particular stage 

assimilated can itself serve as a basis for further identifications. So there 
would seem to be no essential distinction between ego-identification 
(i.c. identification of. the ego with an object) and object-identification 
(i.e. identification of one object with another). For it is only objects 


which have already been identified with ourselves that can become the 
starting-point for further identifications. 
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of development has been reached or because some external 


influences have been at work. 


A four-year-old girl, for instance, had formerly derived 
her greatest pleasure from sucking her fingers. She then 
experimented with genital masturbation, and had recently 
practised it more frequently. She explained it with the words: 
‘Tm feeding my bottom.’ This strange explanation shows 
that, even in the case of a pleasurable, and therefore self- 
explanatory, activity like masturbation, the process requi 
to be made more familiar by means of identification. (It 
seems likely that behind the equation of masturbation with 
feeding, or eating, there lay an earlier comparison between 
sexual tension and hunger.) It is of course possible that the 
sense of guilt involved in masturbation also played a part in 
the child’s explanation. If so, she would have been using the 
identification to pacify not.so much herself as her enquiring 
elders, as though she were saying: ‘There’s nothing in it 
really, it’s only the same sort of thing as eating’. A very 
similar, though simpler, example is provided by the little 
boy who, as was appropriate to his age, was, like her, 
devoted to gucking his fingers, and called his penis a ‘little 
finger’. On the other hand, a girl used to call the genitals 
of a boy she played with a ‘little nose’, and was thus 
comparing it with an organ that she herself also possessed. 
In this case the girl was using identificatory thinking to try 


to soothe the unpleasurable feelings caused by her lack of a 


penis. 
From all 


were in its nature allied to s 
er extends beyond the subject’s own ego, 
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cation constitutes the bridge that leads across from naked 
self-love to getting to love reality. 

Nevertheless, identification is not yet object-love. The 
attachment that we form with the external world by means 
of identification is far better described as a kind of incor- 
poration or assimilation or, inversely, as an extension of the 
ego. This can be demonstrated very clearly from a child’s 
relation to its toys. It is a remarkable fact, for instance, that 

. the essence of a small child's play consists in the child itself 
becoming a dog or a motor-car or a railway-train though the 
corresponding toys are close at hand. Until this mental 
incorporation has been achieved, the toy remains something 
alien and frightening. The preference felt by children for a 
piece of paper or wood, for an empty box or a bit of string, 
is easily explained by the fact that these things can assume a 
greater diversity of shape and consequently afford wider 
possibilities for identification. 

A boy I know was positively terrified of toys that have to 
be wound up and that then move automatically. He only 
enjoyed playing with them if he himself moved his whole 
body in unison with the toy. Most instructive in this con- 
nection was the way in which a child of about two and a 
half came to be on friendly terms with a new toy. He Nees 
presented with a red india-rubber elephant, but received it 
with violent dislike and pushed it away with screams and 
tears. The function of an elephant's trunk was then demon- 
strated to him by the use of his own arm; he was shown how 
the end of the trunk worked like his own fingers; and was 
told how the elephant could squirt water with its trunk, put 
food into its mouth, and so on. Not until he himself had 
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imitated these various movements for some time could he 
at last be prevailed upon to look at the toy and take it in 
his hands. It is worth trying to find the meaning of the various 
details of this everyday episode. The boy’s throwing away 
of the toy and refusal to look at it may without any exaggera- 
tion be regarded as the destruction of a strange and trouble- 
some object. Next followed the game with his own arm and 
fingers, which opened the way to an identification. After 
this process of mental ‘digestion’ had been successfully 
achieved, the object that had been so repellent only a short 
time before could now be held in the child’s hands and felt 
as something friendly and familiar. 

Processes of an exactly similar kind are taking place in an 
adult when he says that he must ‘digest’ a new idea before 

he can ‘get on to friendly terms’ with it; and to ‘explain’ 
something means in fact to facilitate this process of digestion. 
The game which the child was shown with his arm was an 
explanation of the elephant’s body given in a form appro- 
priate to a child’s understanding. But the ‘appropriate’ form 
of this explanation lay, as we have scen, in the fact that it 
made possible an identification with the child’s ego. Thus, 
on the one hand, children’s play can be regarded partly as 
a summation of primitive explanations; and, on the other 
hand, the intellectual working over of a problem would seem 
probably always to be a process of identification. This would 


constitute the inevitable libidinal foundation of knowledge 
is close connection between 


or understanding in general. Ifth 

knowledge and identification in fact holds, it implies that 
knowing is always re-knowing, that is, that we are able to 
know the external world only as something akin to the ego. 
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Thus, as we have seen, in the last resort a child wishes to 
meet only its own beloved self. 

A story of a three-year-old boy will serve to exemplify 
this. He was afraid of thunderstorms; and one morning after 
a thundery night it was found that he had wetted his bed. 
Since he had been trained for some time, this event required 
a special explanation. The child told his mother what had 
happened in these words: ‘I didn’t want to do it. But the 
sun said I was to do it in the bed. I said I wouldn’t. But the 
sun said it does it too’. ‘How’s that?’ asked his mother. | 
‘When it rains, of course’. Here the little boy was trying to 
get on to friendly terms with the frightening rainstorm by 
identifying the rain with micturition, which at the same 
time allowed him to indulge in a pleasure which had long 
been forbidden. } 

A child can only get on to friendly terms with toys, with 
animals, with natural phenomena, as well as with the 
grown-up people living with him, if he can succeed in 
identifying himself with them. Identification can accordingly 
be regarded as a flight from the external world—this flight 
being carried out by means of our making a larger an 
larger portion of the external world into a portion of our 
ego. The further a child advances along this path, with the 
more things must he become acquainted which were at first 
disagreeable. This is an instructive instance of the way in 
which the pleasure principle itself leads to adaptation uy 
reality. A child’s one aim is to feel contented. But he 1$ 
hindered in this by the external world which, by means of 
constant stimuli, is constantly confronting him with new 
problems. His way out is identification, by the help of which 
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he takes the external world into himself, or, as E may say, 
assimilates it. 

All this leads us to what will undoubtedly seem a para- 
doxical conclusion, namely, that a child is driven to have 
recourse to identification above all when he is overcome by 
painful impressions from which he has no other means of 
escape. And since running away or getting rid ofa disturbing 
phenomenon is the least practicable method of defence in 
earliest childhood, identification is incomparably more im- 
.portant at that period of development than at any other 
time of life. If, therefore, we wish to be quite accurate, we 
must say, not that a child gets on to friendly terms with 
something because it reminds him of something else of which 
he is already fond or which he already knows, but that a 
child can only become fond of something unknown if he 
can succeed, by the help of one of his instincts, in identifying 
it with something known. The common basis of loving and 
of understanding is identification, and without it both would 


be impossible. 

Loving is not, of course, 
cation; on the one hand it is t 
satisfaction, while on the other han 
degree of sense of reality, which ma 
tinguish the ego from the external world. But what does that 
mean? We must above all not forget that the separation of 


ego from non-ego is originally effected by the help of painful 
experiences. We are taught, for instance, that our mother’s 
body by the painful experience 


breast is not a part of our own 4 expe 
that it is not always there when we need it. Loving is thus 


preceded by anger or, more precisely, by the discovery that 
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what gives us satisfaction is an alien and hostile object 
belonging to the external world. This means that when a 
child is hungry he is not fond of his mother’s breast but angry 
with it. In order to love it, the child must be able to remem- 
ber the pleasure which the breast was the means of giving 
him. Thus loving is essentially gratitude, that is, the main- 
tenance of affectionate feelings even at a time at which 
direct gratification has ceased. 

A good example of a contrary state of things is afforded 
by the following anecdote, of which the hero is a boy of 
about six. He was out somewhere on a visit and had been 
playing very happily with a small dog, so that finally he 
could not bear the idea of parting with it. When he saw that 
all was in vain and that he must go home without it, he 
suddenly said: ‘Horrid dog! I don't love you!’ Here we can 
see plainly that the child was angry with the bad dog that 
was the cause of his sorrow at parting. 

It commonly happens that on such occasions a child will 
console himself with the help of identification. He will, for 
instance, turn himself into a dog and to such good effect that 
he no longer has the smallest need of the real animal. Thus 
identification can not only promote the development of 
loving but can just as easily hinder it: for if we are scared 
at the suffering which is involved in loving we can turn back 
to identification, as though to a more primitive form of 
relationship. But in setting up this secondary identification 
we have to fight not only against the alien nature of the 
object but also against an especially evil characteristic that 
it possesses, namely, the fact that it is not invariably oF 
unconditionally at our disposal. In this case the aim of 
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identification is no longer getting to know something that is 
unknown but replacing something that is missing. I no 
longer need the bad dog which I had to part with, if I can 
myself become a dog and so get satisfaction from myself. 

The capital distinction between loving and identification 
lies in the fact that identification is the transforming of a 
painful, disturbing state of affairs into a pleasurable one, 
whereas loving is linked to gratification (that is, to something 
pleasurable) and in such a way that from the gratification 
we can find strength to tolerate the suffering that is bound 
up with it. The greater the direct gratification, the less need 
there is for identification. The other great distinction between 
identification and loving is that identification tends to do 
away with the separation between the ego and the external 
world, while it is a necessary condition of loving that we 
should recognize the fact that something else exists outside 


ourselves. 


The first important gratification which we obtain through 


the agency of another person is sucking. Sucking comprises 
three different kinds of relation: first, an actual incorporation 
of a portion of the external world; secondly, narcissistic 
pleasure (since the process occurs at an age at which the 
separation of ego from non-ego has not yet been completely 
effected); and, finally, it contains 
relation. During sucking complete peace still reigns between 
the ego and the external world, between narcissism and 
object-love. It is the prototype of complete happiness. When 
we reflect, therefore, that it is precisely in the sphere of oral 
erotism that a child experiences not only its first great 
happiness but also its first great shocks (such, for instance, 
IOI 
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as weaning, teething and—last but not least—hunger), we 
shall more readily understand the great importance of the 
part played in mental life by identification, which is so 
closely related to the impulse of oral incorporation. It is 
common knowledge that small children seek to allay every 
pain, whether mental or physical, in one and the same way: 
by taking something into their mouth. The prototype of this 
mechanism of consolation is the assuaging of hunger—that 
is to say, sucking. If milk is not in a child’s mouth when he 
becomes hungry, he has a high degree of unpleasurable 
feeling; and this painful event leads to a sharp differentiation 
between his ego and the external world. If milk then enters 
his mouth, this disharmony ceases and the integrity of his 
ego is re-established. This process, which is in part physio- 
logical, is a complete counterpart to the purely mental pro- 
cess which we term identification. Thus identification serves 
the pleasure principle in two sorts of way: on the one hand, 
it removes the tension between the ego and the external 
world, and, on the other hand, its mechanism brings 2 
recollection of the happiness which we enjoyed as sucklings- 

Our relation with our own self develops in a manner 
precisely similar to what we have already described in the 
case of the ego and the external world. Let us take as OUT 
starting-point those cases in which a child feels as something 
alien to him a part of his body which is causing him pain. 
We see children holding an injured finger far away from 
them, being angry with it and not wanting to look at it. Or 
they talk about the organ that is tormenting them in the 
third person—‘that naughty tummy’—and wish someone 
would buy them another one, and so on. It is as though this 
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behaviour meant: ‘I’m fond of myself; but what hurts me 
is naughty and I don’t like it; that’s not me at all’. On the 
one hand, therefore, everything that is not part of the ego is, 
to begin with, bad and alien, while, on the other hand, there 
is an inclination to project into the external world everything 
in the ego that is disturbing. Here, too, in other words, the 
separation of the ego from the external world proceeds 
according to the rule: what is good is ego, what is bad is 
non-ego. 

Children will endeavour to get rid of disturbing 
emotions in the same way by means of projection. For 
instance, a child of four said to his playmate: ‘If you don’t 
leave my toy alone, a man'll come out and be angry’. The 
child was asked why he did not simply say that he himself 
would be angry. His answer was: ‘Because I don’t want to 
be angry any more’. 

Since in the case of physical pains being angry or re- 
pudiating the aching part does not, of course, lead to the 
desired end, the child is once more obliged to take refuge in 
identification. The result of this process of identification is 
that he nurses and caresses the aching part. But to this we 


shall return later. j 
A similar situation also occurs in the case of psychological 


injuries. We have already mentioned in Connector with the 
castration complex how easily small children feel insulted, 
precisely because of their narcissism. After narcissistic injuries 
of this kind it may happen that a child will so to speak 
abandon his own self, since he no longer feels any pleasure 
in his ego. A very common sign of this is that the child 
assumes a new name and declares that his old ego is dead 
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and exists no longer. If after this we call him by his old 
name the result is usually a bitter outburst of crying or 4 
fit of rage; so that I have found às a rule that people give 
way to ‘strange whims’ of this kind on the part of a child. 
We often find, for instance, that little girls, as soon as 
they have noticed that they lack something that little boys 
possess, want to stop being girls. The effect of this is intensi- 
fied by remarks which they often hear preferring boys to 
girls. A snub or a sign of dislike may entirely take away 2 
little girl’s pleasure in herself. And the same thing may 
happen to a little boy if he is too bluntly reminded of his 
weakness and smallness compared with grown-up people. 
The impenetrable armour which we also call narcissism and 
which affords the individual his most effective protection 
against the opinion of others is already something secondary 
and is already in its essentials the product of a process of 
identification. When a child finds that he cannot get free 
from his own imperfect ego, he identifies himself with the 
people who are fond of him in spite of his imperfections. 
This origin of secondary self-love gives us a satisfactory 
explanation of the invulnerability of those who are pro- 
tected by its armour. 

The child’s original attitude to the external world may 
be formulated in these words: ‘if you are fond of me, then 
make me as perfect as I myself feel I am’. At first, for 
instance, a little girl will be angry because people are fond 
of her as a little girl and endeavour to use that as a means 
of inducing her to submit to her lot. Strange as it may seem, 
she feels this love as hostility. (We frequently come across 
this same conflict in the pages of modern love stories, where 
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the mainspring of the plot consists in a woman feeling her 
self-respect injured because she is loved ‘merely as a woman’ 
and ‘not as a human being’.) 

Something precisely similar is to be observed in physical 
suffering. A man who is ill abandons himself in just the 
same way'as a child whose self-respect has been injured. It 
is as though he were surrendering his now worthless ego to 


his environment: ‘I don’t need it any more; please do what- 


ever you like with it’. For the sick adult is, like the child, 
h he were making it 


angry with his environment, as thoug! 
responsible for his suffering. Just as a child is angry because 
she has been brought into the world so small, or because she 
has been made a girl and not a boy, so does the sick man 
(or child) nourish a hostile feeling against his environment 
because it has made him fall ill. This anger is a direct 
derivative of the mechanism of projection of which I have 
already spoken in connection with physical pain. We are 
unwilling to regard as part of our ego anything that is painful 
or imperfect—anything of which we must feel ashamed; and 
we therefore do our best to locate either the evil itself, or at 


least its causes, outside ourself. 
le of this. 


The following anecdote offers an amusing examp 
n off a piece of furniture. He 


A small boy of five fell dow: 
burst into sobs and tears and complained that his grand- 
father, who happened to be in another corner of the room, 
had pushed him over. Instead of admitting his own clumsi- 
ness, he looked for a scapegoat with whom he could be 
heartily angry, whereas, if he had had an understanding of 
the situation, he would have had to be angry with himself. 
Anger with the environment is, as we can see, à protection 
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against abandoning the self, or, more correctly, against the 
narcissistic injury which would be the consequence of under- 
standing. This anger with the environment, on the one hand, 
and the inclination to self-abandonment, on the other, are 
the justification for special spoiling in case of illness or other 
mischance. For it is only by the help of identification with 
his environment that a person can contrive to love himself 
even though he is small or ill or humiliated. r 

Of course we must not forget that the impulse to self- 
abandonment is counteracted most strongly by—what is the 
actual basis of primary narcissism—the gratification which 
a person obtains from his own body: from masturbation in 
the widest sense of the. word. From this point of view 
masturbation must be regarded as a positively life-saving 
agency. We shall also understand why it is that masturbation 
increases at the period at which children have to go through 
a series of disappointments and humiliations in connection 
with the (Edipus and castration complexes, Masturbation 
prevents complete sel-abandonment; it assures us, even in 
times of need, of our love for ourself, which, like all other 
love, is built up upon gratification, 

Thus we see that, in the process of establishing the relation 
between an individual and the external world, the decisive 
part is played by identification and love. Loving stands 


furthest away from the original aim. It demands the greatest 
- possible adaptation to the external w 
time makes the greatest breach in 
Identification is the most primitive m 
external reality; it is, 
mimicry. Its necess 


orld and at the same 


s ethod of recognizing 
in fact, nothing less than mental 


ary Preconditions are an unbroken 
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narcissism, which cannot bear that anything should exist 


outside itself, and the weakness of the individual, which 
makes him unable either to annihilate his environment or 


to take flight from it. 


2. THE CHILD AND HIS EDUCATORS 


there is one exceedingly 


From a practical point of view 
n between an individual 


important special case of the relatio 
and the external world, namely the relation between a child 


and his educators. For small children their parents and 
power, the loss of whose 


thing as the gravest 
this is so, for it is a 


educators "represent an immense 
love and goodwill is almost the same 
mortal danger. It is easy to see why 
self-evident implication of children’s complete physical and 
mental dependence. If a child were not helpless, he might, 
for instance, if his parents refused to give him something he 
wanted, say to himself: ‘I’m going away: I don’t like it 
here’. Since this solution is impossible for him, anger becomes 


a forbidden luxury, and he js obliged instead to resort to 
the same method in relation to his prohibiting and hence 
disagreeable parents as he has previ usly been able to use 
against the hostile and mighty external world—namely, to 
the method of identification. On the other hand, however, 


we know that these same paren ource of intense 


gratification for him and for tha 
and most important love objects. Thus it is that parents 
come to bear the weight of the most vital because the 
t and most permanent, attachments. We love them 
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because they bring us pleasure and we identify ourselves 
with them as being the powerful representatives of the 
frustrating external world. Accordingly, in relation to par- 
ents, love and identification are so much intermingled that 
any clear differentiation between the two seems hopeless. 
And the position is made still more difficult by the fact that 
these two types of relation, which are so fundamentally 
different in their essence, make use for the most part of the 
same forms of expression. Love towards parents is not only 
something that is felt spontaneously but also something that 
is strictly forbidden. An educator is as a rule very little 
concerned as to the manner in which a child is attached to 
him; it is enough for him to know that such an attachment 
exists and is utilizable for the purposes of education. And 
yet, as we shall see presently, even from the practical point 
of view the distinction between the two forms of relation is 
not a matter of indifference. But I will first endeavour to 
draw a rough outline picture of the way in which love and 
identification are intermixed, and of how they alternate in 
the course of a child’s development. 

According to the schematic formula of the (Edipus com- 
plex, a small boy should love his mother and identify himself 
with his father. And this is in general the case. The boy's 
mother is after all the source of gratification and his father 
is the powerful rival against whom he cannot defend himself 
successfully either by attack or by flight, so that he is event- 
ually obliged to resort to identification, The most familiar 
form taken by this identification is whe 
whatever his father is doing, 
and little habits, 


don re the boy tries to do 
imitates his father’s movements 


etc. It is true, of course, that the repressed 
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Œdipus wish also re-emerges in this identification: the little 
boy is becoming his father—that is, he is becoming his 
mother’s husband. The hostile intention which was the 
precursor of the identification finds its expression in such 
remarks as: ‘if I was Daddy, Daddy’d be a baby and I’d 
push him in the pram’. What I have said applies also, 
mutatis mutandis, to little girls. A girl is happy if she can 
imitate her mother in respect of her clothes or in the way 
she wears her hair; and it appears too that she would like 
to have a husband just like Mummy’s. I once heard a young 
woman doctor say of her parents: ‘Getting married wasn’t 
much of a job for Mummy, she got married to Daddy’. 

Differences in family circumstances, in the character of 
the parents, in their educational methods and in the possi- 
bilities of gratification open to a child can of course lead to 
the most various consequences. But, besides these, there are 
other factors of a much more general nature that can alter 
the picture to a greater or less extent. For instance, the 
mother or nurse is the chief source of pleasure for children 


of both sexes in their earliest years. Yet during the processes 
ning in cleanliness the same person 


ble creature from the child’s stand- 
d withdraws his love from her 
who as a rule has no 


of weaning and of trai 
becomes a most disagreea 
point. At that period the chil 
and directs it instead to his father, 
share in this early education. One often hears a mother 
complaining of her baby’s ingratitude because he prefers his 


father, although he only spares an occasional leisure moment 
the least regard for his mother, who 


to him, whereas he has not t 
devotes the whole day to him. For older children, on the con- 
ecomes the repre- 


trary, their father as 4 rule once again b 
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sentative of harsh reality, while their mother is affectionate 
and indulgent. Alterations of this kind in the part played by 
parents bring about now an intensification, now a diminution 
in the effect of the (Edipus and castration complexes. These 
two complexes, moreover, do not operate entirely in the 
same sense. As we have seen, for instance, a little boy will 
usually associate his father with prohibition but his mother 
with failure. This applies equally to little girls. Her mother 
appears as a prohibiting force, but, since she has been 
disappointed by her father, she has no alternative but to 
turn away, to a greater or lesser extent, from both her parents. 
And in fact we find that after the climax of the (Edipus 
complex there follows a calming-down of the feelings that 
have been raging around the parents. Under the pressure of 
its various disappointments the child withdraws its love in 
part from its parents and turns to the external world—in à 
wider sense of the word. Then follows the period in which 
friendships begin, the desire for knowledge increases and 
the personality develops. 

The child's ‘psychological emigration’ from his parents’ 
house is occasionally expressed in attempts at an actual 
emigration. I myself once witnessed something of the sort in 
the case of a boy of three. The child lived near me and I 
only knew him by sight. One night his mother gave birth 
to e baby. Next morning the little boy came across from the 
neighbouring garden and spent the whole day with me, as 
though we had always been old friends. His parents were 
especially astonished because he was a rather nervous child 
24 "s had EE known him do anything like it. 

ut, when we consider that the appearance of a new rival 
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was far from being an agreeable event in the child’s 
shall understand his bold attempt at flight. 

Another observation showed me that ‘going for a walk by 
oneself? means for a child ‘going away from Mummy’. A six- 
year-old boy went into the street by himself for the first time 
because he was angry with his mother for refusing him 
something he wanted. A few weeks later a strange little 
episode occurred in connection with the same child, who in 
the meantime had gone for a number of short walks by 
himself without any particular excitement. As he was going 
out, his mother saw him out of the window and called out a 


o him. The little boy stopped, answered, 
danced about impatiently 


houted angrily: “I want 
p said the mother. To 
I see you!’ And it 
from the window 


life, we 


friendly word t 
made a lot of nonsensical remarks, 
where he was standing, and finally s 
to go off now! ‘Well, go off then 
which he replied: “But I can’t so long as 
was not until his mother had gone away 
that he was able to start for his walk. 
The fact that towards the beginning of school age parents 
are thrown into the background by no means implies any 
of their influence upon the development of a 
al, mental and social ties continue 
d so it is that the ‘mental 
tioned takes place for the 
hs prescribed or sanctioned by the par- 
when a child is sent to school). This 
Cdipus complex is succeeded 


diminution 
child’s character. Physic 
to bind him to his parents an 
emigration’ that I have just men 
most part along pat 
ents (as, for instance; 


means that the climax of the ; 
by the period of educability. The stormy and contradictory 


feelings are replaced by identification with the parents. We 
know from what has gone before that identification disposes 
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of an aggressive, rebellious feeling and does so by making a 
powerful external impression into a part of our own ego. 
That is precisely what a child does with commands and 
prohibitions which he is obliged to obey, so that he ends 
by being able to believe that he is following his own will. 
This procedure can easily be observed in quite small 
children. A child who cries bitterly if an attempt is made to 
carry him forcibly out of the room will calm down if he is 
given an opportunity of going out ‘of his own accord’. It is 
possible in this way to get most children to want things that 
are the exact opposite of what they wanted originally. The 
protest which children raise against orders comes clearly 
to light in a number of very common childish habits. For 
instance, everyone knows that children are more inclined to 
obey if we tell them to do the opposite of what we want. 
Indeed, they will often say straight out: ‘Tell me not to do 
it and PI do it! The meaning is much the same, too, when 
a child amuses himself by using words in the sense opposite 
to their real one and says ‘yes’ instead of ‘no’, etc. 

All these games are in reality attempts at preserving self- 
esteem in the face of superior power; and it becomes clear 
from this that giving way is painful to a child, irrespective of 
what it is that he is ordered to do. He even dislikes doing 
under orders something that he would otherwise be glad to 
do. This violent protest is in the end the cause of the child's 
defeat. Since his narcissism is incapable of tolerating a com- 


1 i i i 
Among the North American Indian tribes there used to be societies 


whose members were young warriors 

i i Who, accordi i es 
always did the opposite of what they id nq "Ming to id 4 
instance, if someone called out to them ‘Retire!’ aE a battle, 
even if it meant certain death. *; they would advance 
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mand, he becomes prepared at last, rather than obey, to will 
the same thing that the adults require him to do. The child 
who gets out of the room ‘of his own accord’ is giving up 
his own will for the sake of preserving a fictitious ‘free will’. 

The outcome of the struggle round an individual’s nar- 
cissism is one of the most important events of his develop- 
ment. As a result of identification with the various commands 
and prohibitions, his ego undergoes a decisive transformation. 
Since obedience takes place not through understanding but 
through identification, the command becomes a part of the 
child’s ego, which he defends henceforward just as much as 
his own will. This is the explanation of the remarkable, rigid 
conservatism with which a child clings to regulations when 
he has once accepted them. To be sure, we must not forget 
at this point that, just as repression is unable to destroy the 
instinct from which a forbidden wish arises, SO identification 
with the will of the adults does not do away with the wishes 
that are in contradiction to that will. The consequence is a 
splitting of the ego into two parts, of which one is the vehicle 
of the original instinctual wishes while the other is the 
vehicle of the wishes that have been incorporated by means 
of identification. This second, transformed part of the ego is 
called by Freud the 'super-ego"- The super-ego behaves 
towards the instinctual ego precisely as a child’s educators 
originally behaved to the child. The child feels the educatory 
origin of the super-ego as his conscience. Yet conscience, 
however disagreeable it may be upon occasion, 15 ge longer 
an external but an internal compulsion, in obeying which 
the child can feel as though he were acting in accordance 
with a wish of his own. We may often observe that it is 
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precisely the most self-willed children who become the most 
conscientious. Those children who can least tolerate punish- 
ment are inclined to anticipate it with remorse or even with 
self-punishment. In such a case a child is behaving like a 
hero who, rather than fall into the hands of his enemies, 
puts an end to his own life or who (as we know from historical 
instances), if he is to be executed, will not let himself be 
bound, but ascends the scaffold ‘free’ and as though the 
decision to do so were his own. In moments of critical danger 
adults are themselves in the same situation as a child in 
relation to his parents: in both cases the sense of complete 
surrender leads to similar measures of defence. 

Some people will certainly think it exaggerated to com- 
pare a child who is undergoing his education with a man 
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threats (or merely prohibitions) of his educators as some- 
thing alien and outside himself, And he is perfectly ready to 
join with the adults in jeering at this naughty other person 
or in beating him or even in destroying him. Of course we 
also learn from time to time that this other person is very 
powerful and clever, so that it is not so easy to get rid of 
him. But if on an occasion like this we try to make it clear 
to the child that this naughty other person is himself, then 
the understanding between us breaks down and violent pro- 
tests ensue. The child's behaviour in this connection is 
exactly like his behaviour towards physical pains: he 
attempts by means of projection to get rid of the disturbing 
portion of his ego. 

Rasmussen, in his Child Psychology, writes: ‘At the age of 
4 years and 1 month Ruth used occasionally to vomit a 
little after her midday meal. I corrected her and told her it 
was not nice. By way of excuse Ruth remarked: “Yes, but I 
didn't do it; I didn't want to, but my tummy did it?.A 
fortnight later she wanted to be naughty and began to 


stamp her foot. But she soon stopped, stamped once more 
»» 


very gently and said: “One of my legs is rather naughty". 
In the second of these examples the splitting of the ego takes 
place before our very eyes- The first angry stamping still 
shows the individual undivided: then comes the recollection 
of the prohibition and the repudiation of the naughty portion 
of the ego. 

Thus in the splitting of the ego two forces play a part, 
forces which are closely interrelated but which are clearly 
to be distinguished: one of these is identification with the 
behaviour of the environment and the other is projection 
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of the portion of the ego which has become disagreeable 
precisely owing to that identification. It is probably only 
later, in connection with the development of the sense of 
. reality, that there sets in repression—that is, a complete 
elimination from consciousness—of the affects and wishes 
which were in the first instance projected. For to begin with 
a child makes no distinction between his world of phantasy 
and reality. At that stage of development he is quite content 
with the fiction that the guilty foot does not belong to him. 
It is not until this notion becomes untenable that he is 
obliged to have recourse to repression. For something of 
which I know nothing can surely not be ‘I’: even the grown- 
ups must see that. Accordingly, it would be a necessary 
precondition of repression that we should have identified 
ourselves with the adult idea of reality. 

The process of super-ego formation discovered by Freud, 
which I have been so far discussing, is in general represented 
as a method of adaptation to the prohibitions and commands 
of the environment. That, however, is only one side of this 
immensely important psychological phenomenon. Ferenczi’s 
experiences in adult analyses, and particularly in character 
analyses, show that super-ego formation, though originally 
a form of adaptation to external reality, can none the less 
become an obstacle to subsequent adaptations. According to 
Ferenczi, the splitting of the ego as a result of identification 
with a prohibition involves serious damage to the ego. The 
first sign that a splitting of the ego is setting in is a child’s 
protest against the assumption that he himself is 


‘the guilty 
person’. The disadvantage of this method of dealing with 
the situation is obvious. It is true that it may lead to the 
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child (taking the last example) no longer stamping her foot; 
but we can no longer discuss with the child why she stamped. 
Henceforward she will always put us off by saying that it 
was her foot and not she herself that was ‘naughty’. The . 
fact that the ‘why’ remained hidden in Rasmussen’s instance 
as well is shown by the typical way in which the account of 
the whole episode is worded: ‘one day she wanted to be 
naughty’, The educators lay the stress upon the rule of 
conduct: ‘you must not stamp your foot at your parents’. 
Any impulses that cause the emergence of a wish to stamp 
are therefore to be dreaded, and the child will have nothing 
to do with them. In this way, however, after the super-ego 
formation has been effected, both parts of the ego cease 
to be susceptible to influence: one because it is split off and 
no longer recognized as a portion of our self, and the other, 
which has already been made rigid by identification with 
the prohibition, because it only admits of a strictly circum- 
scribed method of behaviour. Any lifting of the rigid regula- 
tion is guarded against by the anxiety which made the 
identification (the splitting of the ego) necessary. dius we 
Sce that every adaptation by means of identification is at 
the same time a limitation upon the free and clastic capacity 
for adaptation which rests upon an understanding judgment 
of the situation. In place of that capacity we only too often 
find a rigid, automatic character which, though it is a pro- 
duct of practical acts of adaptation, can a e find 
itself in gross conflict with the demands of reality.! In what 


itti llecting its causative 
1 e splitting of the ego by recollect d 
Gee aed to submit his automatisms to conscious 


experiences can enable a person i l 
control. Such conscious control and the accompanying reduction of 
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follows I shall return to the consideration of how educational 
methods can be adapted so as to reduce to a minimum the 
development of automatisms of character. 

This discussion must inevitably raise the question of how 
the part played by identification can be reconciled with the 
domination of the pleasure principle in mental life. It is true 
that, as we have seen, identification always operates in the 
interest of narcissism and does what it can to defend nar- 
cissism; yet it may well seem that the price paid for that 
defence is far too high. The child takes over the adults’ 
desires and tastes and makes them his own; following their 
example, he is ready to condemn what has previously been 
pleasurable to him and ultimately he goes so far as to remove 
the forbidden feelings and thoughts entirely from his 
consciousness. 

Children will not infrequently tell us how hard it is for 
them to fulfil these requirements. A little girl of seven once 
said to me: ‘I’m not allowed to do anything nice and I have 
to do everything nasty’. And here is the heart-rending com- 
plaint made to his mother by a six-year-old boy: ‘Pd no 
idea when I was born that I should have such a bad time’. 
When his mother asked him in astonishment what had 
happened to him that was so terrible, he enumerated all 
those apparently trivial prohibitions and restrictions which 
we scarcely Gun but which embitter a child's life. 

And e this connection we must not forget that complaints 
$i ‘a H S are only made by children who are in a relatively 
Mu ay O S en eben 


: s hat happens is simply that 
anxiety is replaced as the basis for the BET ppens is simply tha 
EET restriction of instinct by love and 
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good state, that is to say, who retain some degree of freedom 
of thought. The most tactful education cannot protect a 
child from the sufferings necessarily involved in the process 
zi putting a rein upon the instincts—partly because educa- 
tion begins at an age at which it is too early for us to be 
able to count on understanding and partly because the 
measures in question are not always of a kind where under- 
Standing is possible. For the requirements imposed upon 
small children are to a great extent a matter of convention 
and the only ground for obeying them is fear of losing the 
parents’ love. Yet it follows from the narcissistic nature of 
young children that the love which they receive from their 
environment, essential though it is to them, cannot com- 
Pensate them for the loss of their primitive instinctual 
gratifications. A child depends upon us to a high degree, 
but he does not love us enough to be able to make so great a 
sacrifice for our sake. That is to say, we can only force him 
to make the renunciation, without being in a position to 
offer him a full compensation for it. But against all this 
there is the fact that a human being is only able to make a 
renunciation in return for some substitute gratification, 
which, indeed, follows from our inability to extinguish the 
instincts by any defensive measures. But it is in the very 
nature of an instinct to strive to find its way by some path 
or other to its inevitable discharge. The question thus arises 
in what manner a child gratifies the instincts with which, 
on the basis of his identification with his educators, he has 


repudiated any kind of association. e 
When I was speaking of the education of the instincts, I 


mentioned that the various inhibitions divert an instinct 
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from its original direction. It is true, of course, that a 
diversion of this kind is not possible in the case of every 
instinct: for instance, hunger can only be satisfied by eating. 
Susceptibility to diversion is primarily a quality of the sexual 
instincts. This peculiarity, coupled with identificatory think- 
ing, affords them an almost unlimited possibility of making 
their way through. And in this, the opportunities for 
gratification that are offered by identification with adults 
play a particularly important part, since they facilitate 
considerably a child’s social adaptation. 

At a first glance this assertion may seem strange: for 
identification with his elders brings a child little else than à 
restriction of his instincts. But the apparent contradiction 
can be explained by an example. Let us take an event that 
occurs in the life of every child. Uncle Doctor arrives and 
looks down the child's throat with a spoon. On the first such 
Occasion most children react violently against the assault 
and make it absolutely clear that the whole thing is very 
far indeed from pleasing them. But, strange to say, instead 
of forgetting the unpleasant business as quickly as possible, 
they almost without exception begin soon afterwards to play 
at doctor. Thus the child behaves after the doctor's visit 
just as he does after parting from an object that he likes. 
(Cf. the example of the dog on Page too.) This is all the more 


pe according to what we have hitherto found, 
a child identifies himself with an absent object in order to 


replace it and so get rid of his longi i i 
ng f do 
not long for the doctor: so what Iu cerni 
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the child becomes the doctor, looks down everyone’s throat, 
applies compresses, gives medicine, and so on. Thus he does 
actively what he suffered passively. We know how much it 
injures a child’s narcissism if he is obliged to put up with 
something against his will. By means of the identification, 
he brings about the interchange of róles which he so much 
desires. Moreover, in playing at doctor the child is able to 
express his anger. This is shown by the fact that the whole 
Procedure is as a rule repeated in the game in a more 
merciless fashion than the child himself actually experienced. 
We find the same thing happen when children play at 
Mummy and Daddy or at School. Children who have never 
been hit will beat their dolls black and blue for the sort of 
offences that they themselves commit. The splitting of the 
ego, which I spoke of above, makes it possible for a child to 
abreact his aggressiveness not only upon his dolls or upon 
other objects but also upon himself, The severity towards 
our own self which we call conscience is indeed nothing but 
a turning back of our sadism upon our 

We have already discussed the narcissistic pleasure which 
a child obtains from its identification with a command. To 
this we may now add that by falling in with the command 
the child becomes more like the adult and that anything 
that diminishes the gap between the two of them soothes the 
injury suffered by the child’s narcissism. In order to be like 
adults, children will put up with the boredom of being good, 
will consent to dress in uncomfortable clothes—in short, will 
think anything in the world desirable merely because it 
forms part of the adults’ system of life. This narcissistic 
advantage still further increases the conservative way in 
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which, as I have already remarked, a child clings to a 
command when once he has obeyed it. Incidentally, this 
conservatism is also a good method by which to abreact 
his aggressiveness. In every nursery we can see the way in 
which from time to time the adults become the slaves of 
their own commands. There is no one more critical than a 
child: he perceives the slightest inconsistency in his parents’ 
behaviour and makes them pay for it. 

For instance, a little boy was promised by his father that 
he would take him for a walk on Sunday. Some visitors 
came, however, and the promise was forgotten. In the middle 
of lunch the child suddenly declared in deadly serious tones: 
"Daddy tells lies too? Since obedience (in the present 
instance the love of truth) is not the result of understanding 
but of identification, the child knows neither compromise 
nor consideration. So it can come about that by means of 
identification a code of laws is established in the child, which 
brings him into a growing opposition to his own parents and 


that he turns against his parents the commands which he 
took over from them, 


Pity her as a poor, weak 
miliate herself. For the severe 


took the direction of wanting, like her mummy, to be loved 
> 
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by her daddy, to have children and to feed them. Along 
with all the rest of the commands, she has obeyed the one 
which told her that a girl must not have such thoughts; but 
her old grudge reappears in the severity with which she now 
condemns her mother. In this highly typical case the mother’s 
behaviour intensifies the child’s impulse to identify herself 
` with her commands instead of loving and comprehending. 
Love is made more difficult by the fact that the mother 
permits herself what she forbids to the child; and compre- 
hension is wrecked by the contradictory discovery that an 
adult is quite free to do what in a child is regarded as a 
piece of naughtiness or even as a sin. 

The educational methods adopted determine whether a 
child identifies itself with the command or with the real 
Parents. In either case the result may be an estrangement 
between parents and children. If the education is strict, then 
the child (as in the previous example) will identify himself 
with the commands and, from the height of his superior 
self-control, will look down with contemptuous condemna- 
tion upon his parents and the whole of adult society. If 
the pressure of education is less severe, then the child will 
identify himself with the parents, will do what they do and 
will come into conflict with the prohibitions and commands 
which will be constantly insisted upon—even though unsuc- 
cessfully—by his wider environment. In that case it will be 
made impossible for the child to be ‘good’. He does every- 
thing like his parents and none the less is met with nothing 
but reproofs. The uncertainty in which such a child finds 


himself makes love for his parents no less difficult than in a 


straightforward character formation based upon identifica- 
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tion. Here, too, the final result will be estrangement. A person 
who has remained under the sway of his instincts will come 
into conflict with his parents, who preach morality but have 
given him neither the strength for self-control nor a true 

freedom. R 
In this way, then, it comes about that identification itself 
may in the long run separate children from their parents. 
The most effective counter-measure is that, in educating 4 
child, we should seek from the very first to work as much a3 
possible upon his reason—in other words, to replace identi- 
fication, so far as we possibly can, by understanding. This 
can be achieved in a variety of ways. In the first place, we 
must give up any attempt at producing records in the 
direction of early training. For what we gain by that means 
in rapid adaptation we lose in flexibility of thought. Thus 
many things which a child of one or two can only accomplish 
by means of identification can without too much trouble be 
made intelligible to a child of three or four. Of course We 
must not imagine that by measures of this kind we can get 
rid of identification altogether. To begin with, it sets in at 4 
stage long before explanations of any sort are possible, and, 
in the second place, as we are already aware ‘understanding’ 
and ‘explaining’ are also based upon identification. Never- 
theless, we can avoid producing too great a rigidity in 

identification, 
he is not obliged to condemn his own wish in addition to 
obeying the educatory command, much less of his aggressive- 
ness towards his parents will be worked into the identification. 
Another effective way in which it is possible to avoid blind 
adaptation! basediupon adentification, lies in adults being 
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ready openly to admit, even to quite small children, any 
occasional mistakes of their own.! We mean, of course, such 
mistakes as the child himself might make and can himself as 
a rule detect. Admitting a mistake encourages him to use 
his powers of criticism and to dare to think for himself. It is 
instructive to watch a child when a mistake or a piece of 
ignorance has been admitted to him by his parents. On the 
one hand he is delighted by the event since it brings him 
closer to them, but on the other hand he protests against it 
and insists that they should not make mistakes but should 
remain omniscient and omnipotent. For if parents too can 
make mistakes, there is a risk of losing the substitute gratifi- 
cation which the child has tried to achieve by means of 
identification. A child begins by regarding himself as omni- 
potent; then, when he is compelled to obey a command, he 


abandons this omnipotence, but at the same time attributes 


it to his parents whom, by means of identification, he seeks 


to resemble. 

Numbers of children’s sayings prove that in their phantasy 
nothing is impossible to their parents. Here is one example 
out of many. A girl of six was refused something she wanted 
on the ground that her father had no money. The child: 
“Then, why don’t you make some, Daddy?” The father: 
‘Only the King can do that’. The child (greatly disappointed): 
‘But aren’t you a King?’ The following episode shows how 
n agrees precisely with Ferenczi's 
f analysts in character analyses. He recom- 
nalyst of any occasional slips or errors 


f the most valuable helps in the difficult 
utomatic method of behaving 


1 This way of behaving to childre: 


advice upon the behaviour o! 
mends the admission’ by the a 
that he may make as being onc o' 
work of demolishing what has become an a! 


on the part of the patient. 
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deeply a child’s narcissism is injured when it turns out that 
someone (his father, for instance) with whom he has identi- 
fied himself is not the most important person in the world. 
The father was mountaineering, and the little boy heard on 
this occasion that someone else and not his father was acting 
as leader. He found the fact quite incredible and it was 
hardly possible to make him understand that his father was 
not always first—the one position that he himself wanted 
to occupy. 

What children so often sigh for—‘when I’m grown up'— 
means, as we all know, ‘when I can do everything I want to’. 
Thus identification is a means by which they seek to recap- 
ture their old position of autocracy; and this hope is increased 
by parents who, while being strict with their children, allow 
themselves every sort of indulgence. Most parents believe 
that they are educating their children for the tasks of life by 
exacting unquestioning obedience and limitless faith from 
them. But the facts are just the other way, and children are 
brought into closer contact with reality if they learn that 
even their parents are neither omnipotent nor infallible. 


ough it were a means 
making an adaptation, 
nging obstinately to its 
ism. In contrast to nar- 
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importance to these two motive forces. Capacity to love and 
understanding (or reason) are the two genuine weapons for 
the conquest of the external world. For, while through 
identification we yield to external force by way of a kind of 
mimicry, love and reason enable us to influence the external 
world in the direction of our wishes. 
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instance of the following kind. A psycho-analyst told me 

how a mother came to him with her small daughter, 
whom she wanted him to treat on account of various 
neurotic symptoms. Since his practice did not include the 
treatment of children, and it was at once apparent that the 
mother was herself neurotic and must thus have contributed 
to her child’s condition, he advised her to undergo analysis 
herself. The mother agreed, and, as the physician had 
expected, her own cure had the further result of curing her 
daughter. Although in this case the child’ 
readily have been attributed to heredity, 
that the improvement of an im 
environment, namely the mother, led also to the establish- 
ment of a normal, healthy e 


: quilibrium in the child. 
This is only an instance from amon; 
available from psycho-analytical expe: 


I remember the first time that I heard of an 


s neurosis might 
the fact emerges 
portant part of the child's 


g the many testimonies 


rience to the hypothesis 
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that—extreme cases apart—in the origin of neurosis the 
constitutional factor, predisposition, plays generally the 
smaller part, and the environment the predominant one. 
Even the provoking causes of such an illness (traumas) derive 
their meaning and importance from the total situation in 
which the child encounters them. The same event may in 
one environment be endured by a child without ill effects, 
while in another it is the last drop which makes the full cup 
overflow. The kind of environment, the tone prevailing in 
the family, the parents’ characters, the general treatment 
meted out to the child, and especially the proportion of 
things forbidden to things allowed—all these things play a 
decisive part. Parents, therefore, exercise a prodigious power 
over individual destinies; it is they who bear responsibility, 
in the last resort, for the good or bad character, the sound 
or defective development of their children. That is, they 
ought to bear the responsibility if only they were conscious 


of their power. 


But parents are aware only of ; 
and are vouchsafed no clear view of the concealed ways in 


which their whole personality, their ways of life, their 
Customs, etc., influence their child. Thus many a son, who 


feels himself estranged and different from his father, has no 
idea that he himself has developed on that father’s pattern; 
and how few parents see that; in spite of all their efforts, it is 
their own faults that are reproduced in their children. If they 
do see this, they are far more ready to invoke heredity than 
the much simpler explanation, that what they themselves 
are influences the child as greatly as, or even more greatly 


than, what they merely say- 


their conscious processes, 
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It is only this ignorance as to what is involved that clears 
the educator of the real charge of responsibility, and makes 
it inappropriate for us even to raise the question of blame: 
The time in which we have known anything worth mention- 
ing about the veiled processes of human pm. 
comparatively short—not long enough, certainly, ie ena, i 
us to pass final judgment in every case. It is not indiscr 
minate accusations, but patient collection of knowledge from 
experience that should concern us. We have to eu ee 
that more understanding and deeper insight into the Wi 
problems presented by particular circumstances are essentia 
for any truly successful work in education. 

But here it may well be objected that even if all M 
psycho-analysis has established as to the significance © 
earliest childhood experiences is true, all parents can hardly 
be expected to be trained psychologists. Although this sounds 
a daunting implication, I do not believe it need be regarded 
as impossible. One need only substitute ‘natural’ for ‘trained’. 
In consequence of the far-reaching repression made necessary 
by modern education we have lost a valuable part of natural 


psychological sensitivity, which people more untaught but 
less ‘repressed’ have often retained. 


Thus it is not so much the acquisition of yet more knowledge 
which is required of educato 


rs, as the regaining of what has 
been forgotten. The main need Jor an understanding upbringing îs, 
basically, nothing else but the recollection of what we all knew as 


children. We know how difficult this recollection is, yet it is 
by no means impossible. But—j 


is this knowledge so necessa: 
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if we have to perform this sacrifice, perhaps it is better 
accomplished unconsciously than consciously. One chooses 
an anaesthetic rather than conscious endurance of pain. 

Yet we must note that anaesthesia, too, may have its real 
dangers. One might have a number of sound teeth extracted, 
without the possibility of protesting against what was 
happening. One result, certainly unintended, of our methods 
of upbringing is a general blunting (well comparable to 


anaesthesia) of our self-knowledge. The memory of our losses 


and renunciations in childhood is a thing to be forgotten and 


buried as quickly and completely as possible, and resentment 
at our sufferings is usually transposed into the formula ‘what 
I bore, you can bear too’. So one generation avenges itself on 
the next for the ruin of its childhood happiness. 

This childhood happiness and, in consequence, general 
human happiness, has in our civilization become contracted 
to an alarming degree. Plaints about children’s sufferings 
fill the air. Novels, which used to deal mostly with the 
vicissitudes of lovers, are now largely preoccupied with 
childhood, which is usually depicted as a period of griefs 
and terrors. And this just at a time when the problem of 
pedagogics has come to the forefront, and when so much 
interest is being taken in the many new suggestions in the 
fields of teaching and child-guidance for making children's 
lives happier and easier. f 

preoccupation 


I am of opinion that the ever-increasing 
plems is itself a consequence of the 


with pedagogic pro 2 : 
worsening which has become apparent to us in our children's 
psychical in nature, and applies 


n. This worsening is 
working-class children, exposed to all 
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sorts of hazards, as to the more sheltered classes. Modern 
urban civilization has brought about changes in the child’s 
environment, which intensify the difficulties of surmounting 
the obstacles in the path of human development. The most 
significant signs of this modification are the greater need, 
for the city-child, of care and protection from its parents, and 
the greater tension between instinct and the demands of 
morality and propriety. We may add as a third important 
factor, that together with the greater (i.e. longer lasting) 
dependence of our children there arises the need, previously 
almost unheard-of, that when their education is completed 
they should become so far as possible independent of their 
parents, in material matters as well as those of the mind. In 
earlier days the whole way of life, the younger generation’s 
occupation, even its home, was taken over unchanged from 
the previous one, and the individual was only obliged XO 
exchange the first childish love-object for another, otherwise 
being able to keep the whole familiar environment un- 
changed; but the young today, in our urbanized civilization, 
must in just these respects accustom themselves to homeless- 


ness. The lot which earlier befell only exceptional individuals, 
reformers, discoverers, or adventur 


ers, today must be sus- 
tained by us all. 


Let us look at what this change in the general conditions 
of our lives signifies from the psychical aspect. The urban 
child’s increased need of protection, and dependence, means 
in the first place that the general difficulties of development, 
which may almost be termed biological, and which we have 
described as the (Edipus and Castration complexes, are 
thrown into much sharper relief, The parents become in 
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ul sanity the only stable points in our children’s lives. Urban 
man is a homeless wanderer. He is attached to no birthplace, 
that is, no settled home to which his child may transfer a 
part of its feelings, and spends his life in a constantly 
changing environment. Yet while the primitive nomads 
simply carry their children on their backs, and remain 
within a comparatively permanent group, our children are 
entrusted to strangers (nurses, neighbours, baby sitters, 
employees) who through circumstances are always apt to 
forsake them, and the sole certain figures, the parents, 
transform themselves into remote objects of longing. 

] For the town child, there is together with a lesser stability 
in environment a lesser freedom in instinctual activity. 
While the country child has, with its greater scope for move- 
ment, greater opportunity for satisfying its instincts with 
impunity, the town child, especially when brought up in 
comfortable circumstances, is always under the observing 
eyes of adults. The child confined to the four walls of its 
parents’ home feels as though on an island in a strange and 
hostile world, with whose dangers it must all too soon become 
familiar. One of the most important factors in the hostile 
and distrustful attitude which is interposed between us and 
the world around us is precisely our proudest acquisition 


of civilization—hygiene. Strangers who want to pet or kiss a 


` child are promptly repulsed. The way in which the world 
t up child in such circumstances is 


appears to a well brough 
a little girl of four, who when asked 


shown by the response of ; 
whatshecameacrossin the public playground replied ‘Germs! 


It is in such conditions that ‘the nursery’ has arisen as 
phenomenon. It is a small world, with fear and 


really a new 
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mystery walling off its surroundings; it affords its child- 
inhabitants no opportunity of making comparisons with the 
world outside, and every event within it seems just on this 
account unique and is invested with heightened significance. 
The result is a sultry atmosphere in the nursery, arising from fear 
of the world outside and unappeased longing for closer intimacy with 
the parents. This longing, strangely enough, is still more 
intensified by the actual limitations of living-space imposed 
on modern families, for the many deceptions and mysteries 
which consequently surround children make a true intimate 
life the more impossible. The child, to get light on the secrets 
surrounding it, becomes an eavesdropper and spy, and the 
objects of its curiosity are inevitably the only persons close 
to it—yet so remote—the parents. And fear of the world 
outside intensifies in turn the anxiety felt in relation to the 
parents. Children cling to them as their only support, and 
any disunity or quarrels between the parents, their anger, 
sufferings, or illness, are felt by the children as undermining 
the whole basis of their existence. It is in this general 
climate of heightened anxiety, longings, and curiosity, that 
education must nowadays proceed. 

Clearly in such circumstances it is no easy task to avoid 
contributing by education that ‘too much of a good thing’ 
whereby a child’s mental balance, already threatened, may 
be upset. Education is no mathematical problem, admitting 
of only one solution every time, 


but may far better be 
compared to a campaign in diplomacy which must always 
be conducted with due regard for the various forces at work 
in the current situation. The same measures, in upbringing 
and education, which i E 


m One case come near enough to 
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achieving what is wanted, may in another do great harm. 
The same words, according to the tone in which they are 
spoken, may as we know have opposite effects. 

A problem not easily answered arises when, for example, 
one is told how unaccountable it is that this or that child 
should show such a resentful disposition, when in fact it has 
never been struck, never had a hard word, always has 
everything it wants, and so on. It is in fact the case that 
often a piece of scolding, an open display of impatience or 
lost temper on the part of the adults, may be less distressing 
for a child than the constant moral pressure which turns many 
nurseries with an apparently friendly atmosphere into true 
torture chambers. 

Examples may make the m 
about nine enthusiastically bega 
say with the words ‘I want. . - 2” The governess interrupted 
her with ‘Children do not say, J want’, This went on over 
and over again, the governess never getting angry but calmly 
and patiently repeating her injunction—until the child’s 
enthusiasm vanished, and in the end she never managed to 
say what she had actually *wanted'.! 

Another child, a little boy of five, wanted very much to 
take some grapes that were on the table before, him. The 
governess refused permission with the following gently 
reproachful words ‘How can you vex me so? The child's 


eyes filled with tears. In this case we see that an especially 


1 The ‘I want’, though less forceful than the German ‘ich will’, is a 
fair English equivalent. I well remember being told not to say it, and 
on my temerariously asking what I could say, being told ‘Not : I want”, 
dear, “I should like » —but try not to begin your sentences with “Ir 


( Translator.) 


atter clearer. A little girl of 
n something she intended to 


135 


THE CHILD’S LIBERATION 
sensitive conscience has been successfully inculcated, but 
whether the child then or later is the happier for it may 
indeed be doubted. The ‘meekness’ of the governess is 
properly speaking a lie. She is by no means meek and kind, 
but so strict and intolerant that this small impropriety 
(grapes at the beginning of dinner instead of the end) is felt 
by her as a major lapse. And the child’s tears which were 
welcomed as repentance are in truth the tears of suppressed 
rage. An educator who is never ‘cross’ over a child’s naughti- 
ness, only ‘deeply hurt’ or ‘greatly surprised’, can inflict the 
most effective suffering. Plaints and tears are no use, only 
complete subjection by repression of the child’s own ego. 
Naturally this can only occur in our nurseries, where the 
possibility of any kind of ‘running away’ is excluded. In a 
simpler society, with more freedom of movement, the same 
educational tormentor might be seen as a harmless or even 
comical nonentity, at whom the child might turn up its nose. 
But now we must ask, what possibility is there of making 
the nursery a tolerable place? The nursery (and with it one 
must include for present purposes the kindergarten and 
school) is made necessary, and conditioned, by the lengthy 
period of development which is required for civilized 
children in order that they may sustain the struggle for 
existence. The only way which can be generally recom- 
mended to help children over the disadvantages of this long 
period of preparation is—honesty. And by honesty I mean, 
honesty of adults towards themselves and towards children. After all 
that has been said above about the difficulties of self 
knowledge—for that indeed means honesty towards oneself 
—no one will suppose that p is hollow advice. It means 
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that through knowledge of our own feelings, through aware- 
ness of our own conflicts of childhood, we can come to a 
sound appreciation of our children’s situation. So, and only 
so, we may avert the risk that because of our unawareness, 
acquired through repression, we treat the small child almost 
as an automatic doll, with no opinion of its own, no self- 
originating feelings and wishes. So we shall learn to behave 
towards children with as much consideration as towards adults. We 
shall encourage them to express their thoughts as freely as 
possible, and we shall explain the reasons for the prohibitions 
and restrictions that we find necessary. We shall acknowledge 
that children are excellent observers and acute critics, and 
we shall refrain from trying to put them off with unnecessary 
deceptions. I once heard a girl of six say to her mother, who 
was asserting that she was simply obliged to go away, “Why 
do you always say you have to go, why don’t you say you 
want to” With this the child showed not only that she saw 
through her mother’s attitude, but that the truth might 
-safely have been told her. 
Honesty on the part of the parents by no means implies 
spoiling of the children. I am not saying that, because the 
child might have liked her mother to stay at home, the 
mother ought to have done so. And the child would not 


have minded less being left alone, whatever reason was given. 
her direction. It enables 


The advantage of honesty lies in anot ires 
the child to feel that it shares the grown-ups’ feelings—that they 
brought closer to the child 


are the same. The grown-ups are : 
who learns that they, like it, can only partly give free rein 


to their wishes, and part must obey necessity. Fellow- 
feeling with grown-ups is a very rare thing in children. As a 
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tule a child only discovers when he or she grows up—and 
even then not always—that the parents are not mere 
educating automata and doers of duty, but ‘people’. The 
failure in comprehension lies, not in the child’s lack of 
feeling, but in the kind of education which affords the child 
no opportunity of getting to know the real natures of the 
educators. Many of the latter regard it as unfitting, imper- 
tinent, and derogatory to themselves, if a child comes to 
ascribe to them the same feelings, weaknesses and passions 
as its own. The consequences of this educational outlook are 
the coldness and hardness so often displayed by the young 
towards the older generation. 

Just as unnecessary as the concealment of our feelings is 
the concealment of the real dangers and misfortunes to which 
children like all mankind are exposed. In the very nursery 
where all mention of such things as illness, death, worry, and 
ill-fortune is avoided—where when someone dies, they say 
he has gone away, and so on—there broods the figure of 
the bogey-man, who will come to fetch the child who is 
naughty. The child forbidden to lean out of the window; 
for example, is not told that it may kill itself if it falls, but 
that the policeman or some other alarming figure will come 
after it. To be told the truth about real dangers gets a child 
gradually into the way of being able to take care of itself; 
but the threat of some omnipresent inescapable bogey; 
coupled with the constant warding-off of dangers which are 
not explained, tends to rob the child of the ability and 
courage to attain true freedom. If one tries to save a child 
from knowledge of the harsher side of life it may come to 
believe that if a person is only well-behaved and tractable, 
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all ills will be averted. This belief enormously enhances the 
power of the parents, yet just on this account it happens 
that experiences which give it the lie have serious traumatic 
effects. Death or illness in the family may throw the child 
into most pitiable anxiety and insecurity. Either it must 
doubt the parents’ power, and then there is no security left 
in the world; or it may cling to its belief, and feel the more 
terrified of its parents who mete out such cruel punishments. 
Simple, truthful explanations certainly disclose to children 
the limitations on parents’ power, but the real-life anxiety 
which they arouse never compares with the boundless terror 
of the child who in its ignorance sees evil everywhere. 

We conclude therefore: honesty is the way to inner liberation 
of the child, and that of the grown-ups with it—in spite of 
the confined nursery world, and the long period of depend- 
ence, in which the apprenticeship years must be spent. We 
have seen what a bad expedient it is to try to recompense 
ourselves for the trouble of the slow process of education by 
inciting a greater attachment to ourselves on the child’s part. 
Such an attachment may degenerate into fear of life, inner 


lack of independence, an impoverishment of emotion. We 
shall not, by such means, bring up more affectionate 
children—only less happy and less healthy adults. We have 

f education is emancipation from 


to learn that the chief aim 0 : 
the nursery. True education, upbringing, can be nothing else 
than the setting forth from the nursery, and—however pain- 
ful this may be for us—from the parents. It is only those 

d—hard enough, as it is, for the 


who open this roa: 
keep their child in later years, 


parents 
pe to 
but as an equal friend. 


children—who may ho 
s a submissive slave, 


not indeed 2 
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FUNDAMENTALS OF OUR 
EDUCATION? 


E all recognize the significance of man's long 
childhood, which we regard as the biological basis 

| y of the Œdipus complex and the development of 
the super-ego. On this occasion I turn to consider that 
secondary prolongation of childhood which characterizes our 
own civilization. I mean, by this, the prolongation of the 
preparatory period required for the attainment of social 
maturity. Undoubtedly there is a very close connection 
. between this prolonged childhood and the fact that the róle 
of work in our way of living has become that of a lifelong 
and systematic effort. In another paper, dealing with 
*prohibition and concession in upbringing’, I have made 
the point that civilized man's life requires, from earliest 
childhood, a systematic training in the toleration of stresses 
and tensions. This, beginning in infancy with regulated 


1 Contribution to a symposium on ‘Revisi 3 Heal 
Pedagogy’, Budapest 1937. ion of Psycho-analyti 
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feeding-times, may also be regarded as a perpetual suc- 
cession of small traumas tending to the detachment of the 
child from its mother—a series of experiences destined to 
befall the child, from the very beginning, with fairly regular 
persistence. 

The educational problem arises here from the contra- 
diction between these measures, aimed in early childhood 
at the loosening of the tie with the mother, and the moral 
condemnation of the child’s turning away from the parents 
in the comparatively prolonged period of its dependence in 
both early and later youth. Thus, what is sought after in 
the earliest upbringing has to be undone, as it were, in 


later childhood. 

A comparison with primitive social conditions will bring 
this out more clearly. (I must explain, however, that I use 
the term in a somewhat summary, Or rather schematic, 
sense, and the conditions to which I refer, while prevailing 
in a number of primitive societies, may be entirely different 
among other similar peoples.) 


After a comparatively long infancy, during which the 


child's existence is formally regarded as being one with its 


mother's, the boy, either when he is about seven or at any 
later time till puberty, is with more or less ceremonial 
detached from her. Thus one of the main duties observed 
by these societies towards their growing children is to inter- 
vene between mother and child in order to facilitate emanci- 
pation from the mothers—whether the intervention is mild 

o cruelty, it does further that 


rm that it amounts t 
a certain stage onwards, a boy should not 
how affection towards his mother. 
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With us, on the other hand, after an infancy which is 
comparatively short, and regulated by education, comes the 
moral requirement of love for the mother, extending well 
beyond puberty and, strictly speaking, for a lifetime. A main 
problem for adult society vis-d-vis adolescence is, how to 
maintain the love and attachment even throughout this 
time of storm and stress, without diminishing the educability 
of youth. For primitives, puberty is a happening of the 
greatest importance, in which the whole society participates; 
and which brings about an entirely new orientation © 
youthful interests and attachments. For civilized society, it 
is something which should in decency be hardly noticed; 
from the educative aspect it is usually seen as a very un- 
welcome disturbance, something to which no place can be 
allotted in the proper programme of life. Whilst puberty in 
primitive society is reciprocally related with the environ- 
ment, in civilized life it is eminently an inner experience. 
All the first ties of childhood subsist and must be maintained; 
the task of detachment falls to the child itself, to be accom- 
plished under the pressure of guilt. 

We know that, wherever a moral verdict governs man's 


attitude, an over-compensation is present. About the third 
or fourth year of life the first, instinctual, tie between mother 
and child is gradually dissolved. In the child, separative 
tendencies become active with the passing of the (Edipus 
complex. This I have termed ‘mental emigration’; Hermann 
regards it as the manifestation of an instinct which forms the 
counterpart of the instinct to cling. At about the same time 
the mother’s ‘parental erotism’, as Ferenczi terms it, tends to 
turn towards the next child. Thectch Over- 


compensation of 
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both these tendencies to detachment the mutual bond 
between mother and child is secondarily, and indefinitely, 
prolonged, and the result is an almost insoluble ambivalence. 

The primitive child has only to struggle with the guilty 
feelings arising from the Œdipus complex; our children are 
additionally oppressed by the guilt of later childhood, when 
in the face of all usage and tradition they feel the impulse to 
separate from their mother. 

To sum up, we may expres 


system as follows: 
i. In earliest childhood the manifestations. both of 
nd of the infant's instinct to cling 


s the dual orientation of our 


instinctual motherhood a 


are inhibited; 
2. In later childhood, in contrast, comes the inhibition of 


the mutual tendencies to detachment. Here, too, belongs the 
paralysis of the instinctual energies, emerging in puberty, 
that strive towards the attainment of maturity. 

Two of the conspicuous psychological characteristics of 
our civilization seem to me to follow from these facts. The 
one is common knowledge, the other has been elicited mainly 


o-analytical research. They are: 


by psych 
r our culture, 


1. The importance, fo 
duality; 
of love, into which, as it seems 


2. The increased fear of loss i 
to me, the original castration-anxiety practically merges. It 


is not the father’s might, but the mother’s turning away, 
that is most deeply dreaded. In my opinion this explains the 
relative impotence which, as Freud maintains, characterizes 
PAGO The father can be defeated, but the mother 


tainable. 
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Although the heightened fear of loss of love is a patho- 
logical phenomenon, the increased significance of indivi- 
duality seems to constitute a way out of the difficulties 
involved in prolonged dependence on the parents. It is as 
though a protection against the dread of loss of love, if we 
can feel that we ourselves are unique beings, individuals, 
and do not have to fear that one child can without any 
ado take the place of another in the love of their mother. 
Everyone who has to do with children knows how they may 
develop all sorts of ‘antics’, for fear of being passed over 
unnoticed. With the recognition of a child’s uniqueness We 
can set its fears at rest, and free it from the desperate need 
of attracting notice. 

We may say generally that about the third or fourth year 
—at the time, that is, when the mutual tendencies towards 
detachment are most active in both mother and child—the 
mother should tender her recognition of the child’s indivi- 
duality as a sort of parting present on passing out of the phase of 
early, comparatively unindividualized, childhood. The reinforce- 
ment of individuality is not only a means of reassurance; 
it is also a compensation for the long postponement of maturity. 
It is the substitute for the lacking independence, and the 
acknowledgment of the fact that in prolonged childhood 
the interests of mother and child may diverge widely—may 


indeed be diametrically opposed. Moreover, this attitude 
towards the child’s individuality holds also ac 
for the mother. The child learns, 
too as an individual being, 
up its first primitive, 
to pay regard to he 


compensation 

in time, to see its mother 

and so becomes able also to give 

egotistic, form of love towards her, i.e. 

r individual interests, In this manner 
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ie qt "i child regain something of that instinctual 
systematic education took from them. 

In conclusion, a-few words as to the relation between 
Brus bee civilization. The study of various peoples 

à re can hardly be any method of education 
which is not practicable. From the greatest imaginable 
freedom to the most cruel tyranny, everything has been 
practised, and the children have borne it. It is only the 
particular civilizations themselves that cannot tolerate a deviant 
system of education. There is no absolute pedagogy, no absolute 
mental hygiene. Changes in a civilization must be under- 
pinned by corresponding educational measures, if they are 
to last. It follows conversely, that reforms in education 
necessarily bring about a change in the civilization, even 
when that was not the conscious intention. For every improvement 
affects the whole of the given situation. Hence pedagogics 
is the most revolutionary of all sciences. Perhaps the incon- 


spicuous ‘improvements’ in methods of education are the 
al evolution, for every educational 


prime mover in cultur 
ds change.! 


system has its defects and tends towar 


1 Could there be a completely perfect system of education (within a 
given civilization), a complete ‘conditioning’ (as adumbrated in Huxley's 
Brave New World) to a fixed milieu, the world would have to stand 
still—as indeed it has done for centuries in China or India, although 
the coolies and pariahs fared no better than other oppressed classes of 


the earth. 
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‘This is an important book. It brings together evidence on 
dramatic play, the use of blocks, clay graphic materials, finger 
painting, water-play, music, and movement; and it illustrates the 
influence of all of these from detailed recordings which were made 
over a period of two years of the behaviour of 180 children in 40. 
different nursery groups. Admittedly the accuracy of such a 
document depends on the perceptive insight of the observer; but 
there is reason to believe that the participants in the project were 
carefully trained. and the reprinting in an appéndix of the 
procedure advised when taking notes adds considerably to the 
usefulness of the book!’ Times Educational Supplement. 
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Diocesan Training College, Fishponds, Bristol 
t 9s. 6d. net 


This abridgement of Dr. Susan Isaacs’ book Social Development in 
Young Children follows the plan of the original edition, the first 
part dealing with the facts of social development in young children, 
and the second with the bearing of these facts upon educational 
problems. Some references to those psycho-analytic theories which 
are essential to our understanding of what goes on in the child's 
mind, have been retained: they afford glimpses of Dr Isaacs’ 
deeper penetration into the child's early psychic life, while at the 
same time preparing the way for a later study of the full volume. 
‘A mass of data has been collected which forms the basis for 
reflections and conclusions on a subject of extreme importance in 
human life. This can be compressed without doing violence to the 
original and the abridgement of Dr Isaacs’ book has been admirably 
done by Miss Dorothy May.’ Times Educational Supplement. 


Also by SUSAN ISAAGS 
Intellectual Growth in Young Children, 215. net. 
Social Development in Young Children, Complete edition, 25s. net. 
Childhood and After, 18s. net. 
The Nursery Years, cloth 5s. cd. net; paper 2s. 6d. net. = 


@ ; Routledge and Kegan Paul @ * 


